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As that old saying goes: "There are
challenges--and then there are challenges.
Some can invigorate you, and some can bury
you.* This month's issue of the newsietier
offers hoth kinds, There are articles on
helping E3L students in the writing lad, of
consulfing with content-azrea teachers about
writing, and on working with competency
testing in the lab. And then therg's the
igb opening recently published in ihe
Chronicie of Higher Education yncluded
Below., 1f vyou have a petter response than
the one appearing here, let us Know.

Ard keep sending in your articles,
announcements, reviews, questions, names of
now menbers, and $5 yearly donations {in
checks made payable o Purdus University,
syt sent Lo mel io:

Myriel Harris, sditor
writing Lab Newsletter
Department of tnglish
Purdue University

West Lafayette, IN 47907

A Recent Listing in
THE CHRONIGLE OF HIGHER EDUCATION

Hambine Limveruily asppunces three undnrgradinie facalty positions

effoptive September 1985 1o provide teadorship for implomening new

cHrERcLE b, o

Trirecior of Writlng: Assisiant Professor, lemirs track. Respomaibiiihies
govelnp wenting FHOHVE COUE I ai disciphings, present work-
shops, sapervise Writeg Conter, tgach four coarses Salary
Gi%.M.E2) §08, nine-month comiract, indrement for SOMIMCT.
Ph 3 expected,

anly ibermenschen or small groups need
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apply.

THE WRITING CENTER AS A CONSULTING
SERVICE FOR CONTENT AREA FACULTY

To call ouyr writing center the focal
a0int of a writing across the curriculum
program is something of a misnomer. And
yet, as its name implies, our writing center
has truly become the center for concerns
about writing., both to students and to
faculty members in many disciplines. OQur
callege has not formed & grand scheme, COf~
plete with faculty committees and standard-
jzed grading scales and writing requirements
in a1l courses. And yet, the writing center
has nad a definite impact on the way stu-
dents and faculty view college writing. As
1 ook back on the center's four years of
nistory, I can imnediately see four success~
ful practices that have evolved from conver-
sations, brainstomming sessions, and other
center/faculty cooperation: content area
writing labs, assignment guides, worksheets,
and writing bookiets. In the paragraphs to
follow, 1 will explain each of these prac-
tices more precisely and show how each re-
sulted in a newer approach to writing than
had been used previousiy by the conteni area
instructor.

Content Arsa Writing Labs

The center has helped to develop several
content area writing Tabs, bui the most
succassful one, in my opinion, was initiated
in the first year of the center's existence.
A sociology instructor was concerned because
many of her students were experiencing dif-
ficulty with several skills she considered
basic, such as taking notes, composing essay
tests, and writing a simple questionnaire
and analysis. She came to the center 1O ask
whether we had learning packets or other
materials that her students could use. On
further examination of the nature and extent
of the problems, she and I decided not to
use general materials already available, but




1o davelop a series of labs especially
railored for her course., Students were
encouraged to participate in the voluntary
afterncon labs, and, as an incentive, she
offered a few points of extra credit to
those who attended. In preparation for the
note-taking session, we first developed a
1ist of note-taking strategies. Second, she
taped an entire class Tecture and listened
to 11, taking the type of notes she expected
from the students. Studenis werg then to
come to the Tab session with the notes they
had taken from the same Tescture. She and I
went through each student's notes, poiating
out strengths and weaknesses. Finally, she
passed cut copies of ner notes and students
compared their own notes to hers. She asked
students to come o her on an individual
nasis during the next week or so to show her
their notes and see whethar they had im-
proved as a result of the 1ab session. She
was very pleased with the results exhibited
by many of the students during this foliow-
up period.

For the essay test segsion, we followed a
similar procedure, with students receiving
tips on studying for and taking essay tests,
then trving out the sirategies on an essay
question directly related to the information
they had been studying from their text and
classroom lectures. For the guestionnaire
and analysis paper, I developed with the
students a sample guestionnaire for 2 sub-
ject similar to the one assigned in class
and 1ed a discussion about how they would
modi fy the guestions for iheir own surveys.
The iastructor and I developed a fitl-in-
the-blanks model for a survey analysis,
which we disCussed with the students so that
they would have a betier mental picture of
what was being requirved of them. The survey
analysis was a writing genre totaliy un-
familiar to most of the students, so that we
folt such a step-by-step approach was appro-
priate. In follow-up sessions, scheduled
while students were working on their sub-
sequent tasts and papers, it was clear in
most cases that the students' work reflected
a better feel for both form and content.

Assignment Guides

The thought had never occurred to us on
the writing center staff (being English
teachers) that beginning students in many
content areas are put into the position of
having to write a research paper without a
written set of instructions. 1In the first
week of aperation, however, we quickly
learned that a large proportion of conient

area research paper assignments come in the
form of a hasty phrase scrawied on the
blackbeoard or a few sentences spoken in the
final minutes of & c¢lass session. It is
true that some students have the sophisti-
cation to cope with such fleeting instruc-
tions and do produce passable research.
Unfortunately, we have found that, all too
often, two students exposed to the same
assignment can copy down two rather dif-
ferent interpretations of what is expected
of them. Moreover, over the course of the
term, the instructor may repeat the assign-
ment on several occasions, altering it un-
intentially each time, perhaps because he is
3ti11 refining it in his own mind. Such a
situation can lead to confusion and frusira-
tion on the student's part and to an unfair
grading standard on the teacher’s part, for
the student who most successfully guesses
the teacher's intentions is generally the
one to come up with the "A."

Having been frustrated with such situa-
tions again and again but lacking the per-
fect moment o confront faculty members
directly about the problem, we wers quits
delighted when a faculty member from COmmu-
nity and social services actualiy came o us
and askad 17 we had any ideas aboul how to
provide a Tittie instruction in the research
process within a content Cclass., [ met
several times with him to discuss the sbjec-
tives of the c¢ourse, the purposes of the
research assignment, and the c¢riteria by
which the paper would be judged., He and 1
then prepared a Tist of guidelinas for the
format of the paper. Second, we prepared a
tist of suggested topics, including formal
sutiines for several sample fopics. The
third step was to arrange & series of class-
room presentations during the gquarter. In
the first session, the ¢lassrcom ieacher and
1 worked as a team to discuss the handout
and to get students involved in thinking
about possible topics. A& few weeks later, I
visited the classroom for a brief fifteen-
minute session on narrowing a topic, and
ended with an invitation to students to
visit the Writing Center if they had gues-
tions or problems in organizing their
papers. Toward the end of the quarter, I
again attended the class, this time for a
brief workshop with students’ rough drafts,
Both the classroom teacher and I ¢irculated,
giving pointers to each student about any
modifications needed in his draft and
answering specific gquestions about documen-
tation. During the quarter, nearly all the
students visited the writing center at least
once and several attended more often. Best



of att, the ¢lassroom teacher was able to
see a real difference beiween these papers
and those of previous gquarters. This in-
structor has worxked with us every yesar since
that time, developing similar assignment
guides and classroom visits for each of the
courses he teaches. He has alsg proved o
be one of the best public relations sources
the Writing Center has ever had.

Horkshaets

Another project involved an instructor
who has been using writing in her classes
for a number of years. She was plasning to
assign a book review for her mental health
classes and came to the writing center for
some suggestions about how to approacn this
somewhat sophisticated writing genre with
her students. We decided & logical approach
was to have the students read a certain
articie on a subject of mental health and
then spend a <lass session discussing how to
analyze the articie and write a review about
it. The nexi step was to design and dis-
tridute 2 worksheet for students to use when
preparing their article review. The work-
sheet asked general questions that wouid
lead students to analyze the articie accord-
ing o their own bDackground and then to set
up the required Components for a review. 1In
this class, the review was to be divided
into three paris: {1} summary, {2} personal
response, and {3} relation to theoretical
concepts Tearned in ¢lass; for each of tnesse
sarts, the worksheet lTisted several gues-
tions to consider Defore writing the actual
paper. Once the article reviews were Com-
pleted, we wenl gver them with the students
and offered suggestions for improvement.
Then the same procedure was followed for the
larger paper. In the classrcom teacher's
estimation, the students did sesm to Jearn
what was expected in the longer book review
from doing the articlie review. And from the
perspective of ithe writing center, the
students benefited noticeably from having
the worksheet as a guide for organizing
their thoughts before beginning ¢ write,

Writing Bookietls

A fourth technique was tne preparation of
a booklet on the topic of writing Tetters 1o
the editor and to public officials. It
gvolved from a series of conversations bDe-
twean a government instructor and the writ-
ing center staff about how to instruct stu-
dents in the art of letter writing without
taking up an excessive amount of ¢lass time.
Together, we gathered and compesed informa-

tion for the booklet on what to incliude and
what not to include in spch letters. We
alsp gathered exampies for the booklet from
the 1ocal newspapers and from the Washington
Post to illustrate the variety of siyfes and
subject matters represented by actual pubw
Jished Tetters. In addition, we included 2
letter in standard business letter format
and a list of addresses of key city and
state officials. The project began with &
short ¢lassroom presentation by the instruc-
tor and me; together, we explained the re~
quirements, displayed the booklet, and out-
1ined the procedures for ithe students to
follow. Students were to visit the writing
center to read through the booklet and then
discuss their Tetters with the writing
center staff, The fact that the booklets
were housed in the center encouraged alid
students to pay a visit. Once they realized
the staff was friendly and helpful, many
came back several times. Finally, the true
test came: the lsetters were mailed to the
newspapers and to public officials. Within
s few weeks, at Jeast a half dozen had been
published in Richmond papers, and students
were beginning to recefve responses from
their senators and congressmen; one actually
neard from President Reagan. The next quare
ter, we ingluded in the booklet some of the
actual successful student Tetters from the
previous guarfer. Knowing that their
tetters had a3 real chance of being published.
turned out te be a strong motivation for
writing organized and grammatically correct
Tetters. Many students began to show
special care in their writing that 1 had not
often witnessed in my four years in the
center,

Conclusion

These four examples are not intended fo
be judged for their originality; 1 am cer-
tain many of you have itrfed or at least
heard of these techniques in your experience
as English teachers. What the examples do
show, [ hope, 15 how a writing center can
serve as a consultation service for instruc-
tors in other discipiines where writing is
too often ignored and virtually never
taught. We feel that projects such as those
descrived nere are valuable Decause they
nave formed a foundation for improved ina~
struction and a stonger concern for writing
at our college. Studenis have known from
the beginning that the writing center is for
all discipiines; now faculty memders are
beginning to see that we can help them too.

Mary Grattan

J. Sargeant Reynolds
Community College
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In the fall of 19832 the Center was moved
to a larger room and staffed by a full-time
manager who alse tutored English skills, a
part-time student aide for computer instruc-
tion, and five pari-Lime peer tutors. A&
Computer Writing Class was offered for the
first time in the state of Florida.

By January, 1984, the Wvid t}ﬁg Canteor was
equipped with ten computer word processors
and another large room was incoerperated for
use in tutoring Engiish skilis. The steff
consisted of Facully Supsrvisor, Parapro-
fessional Computer Tachnician, Manager, and
four part-time peer futors.

Starting with the Tall semester, 1984,
z11 Fundamentais of Writing I & 11 students
are ?QQJ}?EQ to spend one hour per week in
the Writing fenter warking on writing
skitls. Our staff now includes Supervisor,
Manager, Computer Technician, two Parapro-
fessional Englisn tutors, three English
instructors working as tutors, four Dpesr
Computer Assistants, and sight peer tulors
in Engiish skilis. He have cver 425 student
Folders in our active Tiles for tutoring in
Ernglish, and average 110 studenis per week
using the word processors.  Ten more com-
puter word processors are being added soon.

The Writing Center 1¢ open six days a
week for a total of seveniy hours,

Our fast growth has been exciting, and we
took forward to tearning more of what other
writing labs are doing.

Marva Tanner
Semingie uem%unﬁty Ca§}ﬂ§e
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POSTTION NOTICE

POSITION: Assistant DHrector of the Counsel-
ing Service and Coordinzior of Academic
Skills Program

LOCATION: Counseling Service, University of
ITHinois at L?}caaa, Health Sciences Center,
Chicago, Illingis

POSITION AVAILABILITY: March 1, 1983

RESPONSIBILITIES: The Assistant Director iz
responsible to the Director of the founsel-
ing Service for functions related to plan-
ning, impiementing, monitoring, and evaiu-
ating programs designed 1o help students
develop their academic potentiai. The
opportunity exists to build a comprehensive
deve]epmerta} program o meel a broad rangs
of academic skill needs fTor students in the
health sciences. The Assistant Birector




ribltes to the development and augment-
n of programs having 2 proactive as well
emedial function in the areas of resad-
1, composition and writing, mathematics,
dy skitls, and academic selfeconcept and
orcinates and supervises two staff members
hin the Academic Skills Program. The
istant Director will have rﬂgpuﬁs%i§3i ¥
maintaining and reporting accountability
data, ﬁvafgahgﬁg the section programs, gre—
paring quarierly and annual reports, and
making rec ﬁ*@ndatieﬂs for strengthening the
ﬂC demic Skilis Program. The Assistant

Director iso responsibie for providing
direct services.
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IBLIFICATIONS: Individuals preferred with
roed doctorate in Developmental EZducation
r related field; experience in, and commit-
i te, the provision of é?rec% service o
Tege population, with demonstrated
rship and administrative zhility and
am evaluation skills. De szrab?e candi-
will have experisnce in 3 anv&r%z*y
3rn ing center ané in dealing with minort
ytations.
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BATE: Position will become avail-

1, 1985, Review of applications
1 begin February 1%, 1985, and will zon-
gde yntil the position is filled.

APPLICATION PROCEDURE: Send a lstier of
aeriiﬁai?e?‘ yita, and thrse Jetiers of
ragommendation o

?a, Ph.il.
nseling Service
I3§1rﬁz« at

iealth Scienges

oo M
“’“"’1‘&5“1‘.:}

2L South Wood Sirest
Chicage, I11inois 80817

§ 1984 WRITING LAB DIRECTORY

The 1984 Writing Lab Directory is 2
compiiation of two-page gquestionnaires
completed by writing 1ab directors. The
questionnaire answers describe each Jab's
instructional staff, student popuiation,
types of instruction and materizis, special
programs, use of computers, and facilifies.

aspies are oblainsbis for 513.50 each,
including postage, Hrenaid orders only.
Please make a1l checks pavable to Purdue
University and send them tc Muriel Harris,
anarimeqf of English, Purdue University,
west Lafayette, Indiana 47907,

5

TYPICAL ESL ERRORS
AND TUTORING STRATEGIES

This semester we have been flocded witl
ESL students in cur Hriting Lab, and tutors
lacking training in ESL have responded in
LWO Ways. Thﬂy have felt overwhelmed by the
number, variety, and novelty of the errors
they find in ESL papers, and they have aiso
sought specific tutoring strategies for
recurrent problems.  As the tfutor
specializing in ESL in our lab, I was asked
to prepare some materials for new iuteors,
who were feeling especially unprepared.
Hearing the two sorts of responses 1've
described, I thought the most productive
approach to equipping tutors would be to
Togk through both ends of the telescope, as
it were, that is, to offer specific
sgiutions to specific problems as weil as a
alabal taxonomy of error types that would
heip them classify systematic deviations
from the ryles of fdited American English.

In what follows 1 have listed and exem~
plified some of the more cowmon infiectional
&ﬁ7 gra?%ai,cai grrors found in ESL papers

ar in papers written by students from
Qar**fj%ar tanguage backgrounds, in which
case the language is noted in parentheses
Tollowing the error) together with zome
suggestions about how a tutor might dead
with these problens in a ftweniy- to thirty-
minute session, The 1ist is derived from my
own teaching and tuloring experience and
therefore partial and skewed, byt [ hope it
will give you a somewhal representative
sampie of what you can expect to encounter.
The materials cited are among items in our
lab, which you may not have; therefore,
pubiication and ordering information have
heen added,

Alse inctuded is a very br%ef sketch of
an erver typology together with g strategy
for dealing with 1ﬁter7an§uage errors which
can fruitfully be applied fo intralinguistic
errors as well.

¥ owould very much Tike this article fo be
the catalyst for discussion, refinement, and
extension of the error types listed here.
Address correspondences to me care of the
Writing Lab, Purdue University, West
Lafayette, Indiana 47907,

INFLECTION

Inflectional errors are most Treguent at
the elementary level and therefore usually



accompanied by other error Lypes.
they are so isolable and amenabie
however, it is often wise o begin

Because
toodrill,
with them

rather than the gthers.

%

i e

nowns: omission of the -3 plural
(Oriental languages; the omission of the
-S after numbers [e.g., TWO UNIVERSITY!
aocurs in essays writien by Korean
spoakers.)

Muriel Harris, USING THE -8 MARKER IH
WRITING, in the Audio-Tutorial Series,
1981, Instructicnal Systems, P.0. Box
173, Gakwond, GA 30584,

verhs

a. omission of the 3rd singular -S
{Spanish)

iy

Harris, USING THE -S WARKER IH WRITIH

b, emission of the -EN of the past parti-
ciple {Thai)

~oral proofreading {See the COctober
1984 dissue of the WRITING LAB NEWS-
LETTER for an articlie on this.}

C. omission of the
tense {Spanish}

~-Ed of the simpie past

Lucinda Arnold,
WRITIRG, in the A
1881, Imstructional Systems, P.L.
173, Gakwood, GA 305586,

4. arrors in the vowel altsrnations of
strong verhs {which mark tense changes
by a change in the medial vowel, 2.9.,
SING, SANG, SUNG} or irreqular weak
verbs {which alsc show vowel alterna-
tion but in addition mark past tense
in the normal way, by adding -7 i{o
the end of the verb, =.g., BRING,
RECUGHT, BROUGHT: FEEL, FELT, FELT)

Alice Maclin, REFERERCE GUIDE 7O
ENGLISH: A HANDBOOK OF ENGLISH AS A
SECOND LANGUAGE {MNew York: Holt,
1981}, op. 363-B8, has a list of
common strong and irreguiar weak
verhs.

adverbs: omission of ~L¥

nluralizing the singutar possessive:
*COUNTRIC®S for COURTRY'S: this is an
example of HYPERCORRECTION, or applying
a rule beyond its proper domain.

GRAMMAR

1

=

count vs. noncount noung

a. pluraltizing noncount nouns or nsuns
used in their noncount sense: *FFLOURS,
*INES

h. using the indefinite article AN} with
a noacount noun or a noun used in its
noncount sense: *4 FLOUR, *4 WINE IS
GOOD 7O DRINK {where the generic sense
is meant ).

c. confusing quantifier pairs that maich
with either count or noncount nouns:
*MANY RESEARCH, *MUCH BOOKS

written a self-instructional mini-
course {sections of which can also be
used in a tutorial} entitled COUNT AND
HONCOUNT NOUND which cevers all three of
these common problems.

I have

incorrect
and, jessg

choice of true prepositions,
freguentiy, of verbal parficies

3. an example of particles vs. preposi-
tions

1} particle: She decided on / the
boat. {She chose the boal.:

2} preposition: She decided / on the
boat. {She decided while on the
boat.

b, examples of errors
1Y with a particie: #HE ANSWERED TO

MY QUESTION {probably cvergeneral-
ized from RESPONDED TOI.

ot
oot

with t{ruye prepositions:
--1 prefer ta Tive IN home.

AT the day of her arrival, we
went to the alrport.

Do you do your homework IN the
night?

___The windoew was smashed WITH the
boys.

3} with infinitive TO: *HE TRIED
(WANTED, DECIDED, etc.} &O.

Errors with prepositions oocur in
papers written by students from all
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tanguage backgrounds. The reason seems
tg be that the meanings prepositions
express vary idicsynoratically across
languages. For exampis, English says
we speak IN a language, whereas Arabic
says we speak BY a language. The aswne
metry between WITH and BY in English--
the former 1% used Instrumentaliy, the
Tatter agentively--ssems not to exist
in the native language of the writer of
the fourth sentence under {2}, AT is
particulariy troublesome because there
iz no eqguivalent te it in some other
ianguages.  Such idissyncraciss suggest
that interference from the native lan-
guage is a tikely cause of incorrect
cnoices of prepositions.

In view of all thig there ssems to
be Tittis alternative to treating such
grrors piecemeal and simply telling the
student how we say it in English.

incorrect chaice of taense and aspect
{action completed or stiil in progress:
with verbds

use of the simple present for the
present progressive: *1 GO THERE BOW
for 1 AW GUING THERE HOW {probably
rare in written discourse}

ad
»

. ise of the present oprogressive for
the present perfect or perfect pro-
gressive with SIHNCE: *1 &M LIVIRG
HERE SINCE JUME for 1 HAVE BEEN
LIVING HERE SINCE JURE or [ HAVEL
LIVED HERE SIRCE JUKE.

ouse of SINCE instead of FOR with 3
durative time Dhrase: *] HAVE LIVED
HERE SINCE THREE MONTHS for I HAVE
LIVED HERE FOR THREL MUBTHS.

]

g, use of the past perfect for the
simple past: *I HAD GONE THERE LAST
WEEK for [ WENT THERE LAST KEEK,

K. B.: the simple past can substityte

for the past perfect where a word like
AFTER makes it clear which past action

came fTirst: AFTER I [HAD) BATHERED WP
MY BODKS, 1 WENT HOME.

a. use of present perfect for punctiliar
{noint-in-time} action: *] HAVE FIN-
ISHED MY STUDIES IN 1861,

1) Errors in tense and aspect, mors
than other kinds, require some
understanding of linquistic termi-
notogy. The distincitions English

e
&

T

makes are often subtle and very
difficult to explain well without
explicit knowledge on the part of
the tutor. For a concise, accuratse
introduction, see Quirk, Greenbaum,
Svartwik, and Lesch, A GRAMMAR OF
CONTEMPORARY ENGLISH {London:
Longman, 1972}, chapter 3, pp. 8-
a7,

2} One tutoring strategy that 1 find
to work very well is the use of
time line diagrams fo illustrate
relative time, generally axpressed
aspectually in English. We find
that diagrams communicate grammat-
ical rules well to our students,
many of whom are in engineering and
seem te concentualize hefter visu-
ally than verbally.

For instance, the past perfect
can be diagramed thus:

——————— A mmmemm e Yunsmuwnwnnd the present

The past perfect indicates which of
two completed past actions occurred
first. X and Y can symbolize this
retationship, with X as the earlier
and Y as the later action.

The past progressive can be repre-
sented this way:

FFiiE

—————— Amm v s w e the present

Here the shaded ares represents a
duration compieted in the past,
which captures the sssential mean-
ing of this fense/aspact combina-
tion. And so forth.

Ly

instruyction on the uses of various
tense/faspect combinations can be
found in the following lessons from
Robert Lado, LADD ENGLISH SERIES,
1878 Regents Publishing Co., 2 Park
Ave., New York, N.Y., i0016. This
series is now available in a3 re-
vised edition, published this year.

~present progressive: Bogk 1, Unit &
~stmple present: Rook 1, Unit 7
-simple past: Book 2, Unit 6

-past progressive: Book 2, Unit 9
~present perfect: Book 4, Unit 4
-past perfeci: Book 5, Unit &
-present perfect progressive: Book
6, Unit &

~past perfect prograssive: Book &,
Unit 5
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LI

-habitual present progressive: Book
6, Unit ¢
~future progressive: Book 6, Unit 7

nmission of the definite article in con-
texts requiring it {(Oriental langquages!
OF ARTICLES, z handout

THE USE AND HNOWUS
have prepared ¥

aBB

i
For use in opur Writing

™™ — -m|

tarck of concord hetween demonsirative
nronouns and count nouns {Spanishi:

*THESE CHALR

“Articles,® in COUNT AND NONCOURT NGUNS
{my self-instructional mini-course}

word order errors

a. mispiacing adverbs: *I WENT OFTEN

Hﬁﬂﬁ

b. outting sentence-final prepositional
phrases medially: *HE PUY IR THE
CORNER THE SHOVEL.

adirect and direct obiscts:
THE BOCK.

. switching in
*GIVE TO M

()

order, Tike preposi-

a greaf deal across
tanguages, simpiy teiiing the student
what the eb?*ca*ory patterns in English
are seems to be the “@st way of dealing
with these ervors. Diagrams may also be
yseful here; for {b} above, for sxampie,
the tutor could present the order this
Way:

HP == -PUT ww NP --PP

ause word
can va ry

=

0
~

tions,

e

whe”e 8P s ‘noun phrase’ and PP it
‘prepositional phrasel’

predication errors invelving a mismatch
hetween the semantic features @f & noun
{efther a subject or an object} and a
verb ar of a noun and iis predicate
compiement:

2}

PEEE !
CALL TN

*TOM ELAPSED AN HOUR BEF(RE
SARAH.

*7 ADMONISHED HIS ACT
*THE POPULATION IS VE

4

TON. ~
RY CROWDED.
Such errors may be diagramed for the
student as follows:

E
Fiti

in the blank{s] with the offending

.

noun{s} {or noun and adjective}, ang
fi11 in the sguare bracket{s} with
whatever semantic feature is either
missing or incongrucus. Thus ELAPSED
might be handied this way:

THE BOY ELAFSED

e s ek e ke Wy O i

TiME EXPRESSION

Since ELAPSED fTakss as its subject z
time expreassion with & nonhuman refer-
ent, THE BOY doesn't fit. {1t would
aiso need to De pointed out that
ELAPSED is intrancsitive, so the second
Blank would remain empty; of . (6},

Mark S. LeTourneau
Purdue University

A REVIEW OF WRITING CENTERS:
THEORY AND ADMINISTHATION

Writing centers are coming of age.
Although in some guarters thay are still
consitdered firgt 2id stations for ailing
student writers, many have already been
recognized for their contributions te
mproving witing instruction. Directing a
writing center or tutoring in one has become
a sericus business as articies in the
Wriling Lab Newsieiter and the Writing
Center Journal suggest, and the pubiication
of several books aboul writing centers and
thelir work--inciuding Muriel Harris's
Tutoring Writing: A Sourcebook for writing

Labs (Scoit, Foresman and Lo., 1962F and
Mary Croft and Jdoyce Steward's ;he Writing
Laboratory: Organization, Methods, and

Management (Scott, Foresman and Co., 1982)--
hes reaffirmed their importance.

The most recent of these books is Writing
Centers: Theory and ﬁdmzrzstra*?on, edited
by Gary A. Gison {NCTE, 1984}, which
confirms that the practices of writing
centers are hased on sound theories. Some
of the leading specialists in the field have
contributed nineteen essays that are divided
inte three secticons--"Writing Center
Theory, " "driting fenter Administration,®
and "Special foncerns.®™ Olson states that
fone of the principal obisctives of this
book is to provide a forum for center
directors to speculate formally on theoret-
ical and administrative matters germane to
the writing center,™ and Writing Centersg
certainly allows directors To discuss Key
issues.




The first saction of the book on theory,
which includes ariicles by Kennsth A,
Bryffee, Tilly Warnock and John Harnock,
Stephen ML Borth, and L1 Brannon and 0. H.
kroblauch, is the most useful becauyse it
suggests that although writing centers are
often created in haste a3 siopgsp measures
to patch up bleeding manuscripts, thsy are
founded on sound pedagogical premises.
Tolisctively, these essays convey that
writing centers are piaces thal nuriurs and
encourage the writer and writing, promote
cognitive development, heip students learn
composing processes, and are models for
coliaborative learning approaches. Writing
centers can experiment., respond to fhe
special needs of their siudents, and iake
rigks Decause they are fTlexible places that
can change and grow to meel new demands;
they arz organized, but they are not
constrained by the slow-moving wheels of
curricuium committees and administrative
hBurgaucracy. the main problem with fhis
section of Writing Centers is thal because

ome of the material has alrsady besn
published, anyone who reads in the fiel
will be famiiiar with it.

W

in the second part of the bogk on admini-
stration, high marks go o Jeaneiie Harvis
for her articlie on "The Handbook as a
Supplement to & Tutor Training Program.”
Her sensible advice and thorough handling of

this fopic wiil give writing cenier admini-

el

sirators encugh information to write their

own handbooks. Although the rest of the
articles in this section are about fopics
that promise fo deliver much, such as
establishing 2 center, obiaining funding,
managing the paperwork, and training tutlors,
they are on the whole either too basic, have

|

wihing new to offer, glve bad advice, or
lesoribe a particular situation which is of
imited use to readers.

e {7}

The finsl section about special concerns
a mixed bag of interesting topics that

it into the first two categories.
Gary A, Olson's articls on how the attitudes
of gutside instructeors, Tutors, and students
determine the effectiveness of the center is
helpful in understanding how barrisrs io
tearning develop. Thomas Nash's discussion
of prewriting in the tutorial sefting pro-
vides 3 ysefyl blend of the theoretical and
the practical., And Berite E. Fearing and ¥.
Keats Sparrow give informed advice on how a
center director can prepare tuiors to work
with students in business and techpical
writing. Both Mary Croft’s articie on the

rejuctant student znd Alexander
Friedlander’s article on meeting the needs
of foreign students suggest approaches for
dealing with these special situations, but
each piece nesds more information io be
really helpful.

The book concludes with an extensive
bibliography, valuable for research or for
obtaining further information aboul writing
centers. It includes books, dissertations,
and articles in anthologies, Journals, and
proceed ings.

Anvone contemplating starting 3 writing
center or taking his or her first job in ome
would do well to read this book as 1t sug-
gests the many dimensions a writing center
can have, And the section on theory wouid
benefit ail writing teachers who are not
familiar with recent developments in the
teaching of writing., But for writing center
staff who are already in the field, fhis
book will be somewnatl disappointing because
there is not enpugh new material in if, and
many of the articies zbout practical con-
cerns are too suparficial to be of value.

Susan Glassman
Southeastern Massachusetls
tiniversity
A0
A& BEADER BASKS . . .

3. P. McCaskey High School in Lancasier,
Pennsylvania has recently esiab?éshg@ a
Writing Center staffed by one full time
director, several professionals who serve in
the center in lieu of a "duty” period, and

peer tuiers.

b

The teaching staff has been involved in
working toward professional grewth“g§a3§
involving reading, writing, and critica:
thinking, The Writing Lab Newsietier
rocently carried articles concerning the
development of centers that encourage all
the language processss.

1 am requesting assistance in pointing
cut model programs or referring me to the
current literatuyre on this type of program.
1t seems 1ike a natural evolution for our
nresent center.

Jovee W. Desch
J. P. McCaskey High School
445 North Raservoir Street
Lancaster, PA 17607
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Gangral L1l for Presentations

1986 Mortheast Conference ;warkw f‘f"&wjﬁﬁt N

on the Teaching of Foreign Languages §<% 3 BR ~hs @%@é%@ é; Z f;ﬁ?

Washington, D00 ~ April 17-20th SR e e T e 3 gﬁb
LISTENING, READING, WRITING:
ANALYSIS AND APPLICATION A READER RESPONDS . . .

The Noriheast {onference, the largest Nothing is as discouraging as throwing a
annuzl pedagogical meeting of forsign party and having few guests. As a response
language professionals, has traditionall; to Richard Hanking who wrote of his worries
neen concerned with ftrends and technigues in gver the few visitors to his new writing
foreign language sducation. The 1986 Con- center, I wish to offer suggestions for
ference, howaver, will venture bevond the increasing student uss., Like other centers
realm of foreign language teaching to look at smalisr universities and colleges,
at current theory and present practice in Mr. Hankins' center no doubt suffers first-
related areas, The purpose is Io increase year growing pains.
dialogue netween foreign and native languags
sgecznliats, tn gain other perspeciives, and 1. Let the word out that your writing
t3 gensrate new ideas for isachers and center wiil help with rough drafts,
administrators alike. The focus will be on When one student shows another he got
tistening, reading, and witing. If you arve g better grade after visiting the
inyolved in any aspect of the teaching or writing center, other students will
tearning of these skills and wish to parti- come drafis-in-hand. OF course, this
cipate in a forum with foreian language col- does not mean tutors are giving
teagues at the Northeast (onference, you ave unauthorized aid, but that you are
v z?ed to submit a proposal for a presenta- helping students pinpoint weaknesses
tin on specific assignments.

Sessien proposals should reflect a work- Z. Write colleagues who send students to
shop or 3r=ctrra1 sresentation rather than z the writing center thanking them for
lengthy discourse on an obscure theoretical thetr efforts since some instructors
topic. %;E proposals should be submitted will not ¥know that their suggestions
according to the guidelines on the Hortheast were foliowed. Persenal notes in
Conference form. Deadline for submission is addf*iﬁﬂ to the progress reporis you
June 15, 1985, For forms or additional also may be sending will encourage
information, CONTACT: : these teachers to keep on sending

students.

1985 Hortheast Conference (hairman
P.0. Box 622 -- Middlsbury, VT 05753 3. Stay in touch with the more demanding
————————————— A ——— composition instructors to remind

e n bame s them to recommend your services.

‘3§4T§§;Ei§§pa?§* Although students éav compiain ahout

QIRELTORY MISPRIN the high standards these staff mem-

bers set, they may respect thess
staff members the most and be ready
to follow their suggestions for exira

Does your copy of the 1984 Writing Lab

Birectory contazﬂ 3 compleie entry for Thiel Futoring.
College? Some copies of the divectory comn- =
tain only the sscond page but not the first 4. Seek out non-traditional under-
nage of ihe guestiomnzire submitted by ~ady ) ational ok
Kathleen 4ard, Writing Lab Coordinator at ﬁ?dfiaziidnnégtezzg'§§Z§Ea§§;§§§?g*
Th%eé College, If whatever gremlins that ¥ea;ners ﬂ;n biiﬁg ya§ come of ;ﬂ?
axist in offset printers mangled your copy épeaéagﬁ Qhé}?;ﬁlés and h} hestyrem
and caused you to receive these misprinted N &n?ikéumgny er gads I
pages, please contact Muriel Harris {Dept. want éﬁSi a quiék!fix f;gg your N
of English, Purdue University, Wesi g RN ' o
Lafayitte,siﬁ 57307} for a corrected copy of wiqf}ﬁg Cﬁgtﬁig!uhes?hs%adants magf
the Thiel follege entry in the directory want to undertake a whole course o
e inlel Lojilege aniry 0 o ST . study through the center. To attract

B
-10.



Tutor's Corner

The process of writing, as Peter Elbow
has said, is much like cooking. bew
come ingredients and idealistically combine
to create delectible culinary coups.  But
what deess the tulor do when the scuffils has

fallen or the pie crust has become too
flaky? As a first-time tuior I found it

difficult to analyze my tuiforing strategies
and formulate achievable goals without using
a Jeurnal as a sounding board.

Chris came into the Wriling fenter at the
start of the semester with his first piece
of expository writing., Chris’ work was
cleariy in the developmental stage, top
browned, yet not guite cooked in the
center--his major weskness an inconsisient
tense usage that transformec 1ittle aneg-
dotes into separate vigneties. My Journal
entry centered around this ifense problem and

now [ odealt with it. 1 had explained how
the vignettes became focal points of the
giece and asked Chris to ddentify which

elements divorced the anecdotes from the
core of the paper. After some discussion,
Chris was able o that the verk tenss
was isoiating the anecdotes, creaiing the
vignettes, and the problem cieared up,

g€

LAY

[t

At our next session, Chrig? problems had
moved from the tangibie fo the intangible.
Mechanics were no longer the weakness of the
naper, stylistics had become the issue. How
coutd 1 give a lesson in siviistics fo &
tutes?

Juring the session I pointed oul 3 few
choppy sentences and asked Chris to combine
them. Not entirely pleased with his

O O X O ] O B O Ly O Fot O et O I O

these students, send personal lefters
ty them if possible. A&lthough not
always identified by administrative
affices, these students can be
reached through deans of colleges or
directors of professional programs.
Be ready to discuss various kKinds of
academic problems they may face since
these students may not be aware thal
some of their problems sten from
weakness in writing. For example,
Tow test scores can result from
littie or poor writing done while
reviewing or studying. Onge these
students see you can help, they will

-

HE JOURNAL AS A SOUNDIKG BOARD

combinations, I furned to z style book in
the Center for nhelp in cConveying the changes
I wanted Chris 1o make. Chris was not
receptive to this teaching aid, s¢ [ was
ieft iz piod through the remainder of the
session explaining in circles what I thought
was clarity and grace. In this ssacond
Journal entry I anaiyzed my tuloring
strategy and came up with a new approach.
By reiterating the importance of verbsg
(e.g., asking Chris which were strongest and
why), [ hoped he would restructure his
sentences, cutting out nominalizations and
combining related ideas. If Lhris did this,
then a comparison between the new sentences
and the old could clarify my stylistics
lesson.

Chris returned to the Writing (enter for
move heip on styfe, and during this, our
tatest session, 1 successfully employed the
strategy created cut of my Journal analysis.
What Chris needed was In creats the clearer
sentences himself and then to compare them
to the previous ones. Az the tuoior, I
needed to develop an approach that would
begin this learning process. By providing
the opportunity to prepare a strategy
taiiored to Lhris® needs, my Jjournal became
the sounding board where ideas are thrown
out, picked up, and transformed into work-
abie strategies. Write about your tutoring,
let those sessions simmer over low heat,
keen covered.

Feter J. Stebbing
Pepr Tytor
University of Vermont

— gy P

be back often.

5. fccasional special fopics presenta-
tions such as resume writing, writing
essay test guestions, and writing
Titerary analysis will help atiract
students. Some will atlend these
sessions, of courss, but, more impor-
tantly, those who do not wili recall
that you offer help on these fopics
and will appear later for individual
help.

Joyce Hicks
Yalparaiso University




P g . g T i e gt 0 o e e g R L G

THE WRITING CENTER JOURNA

Beginning with the fall 1985 issue, The
Writing Center Journal will be co-edited by
Jovce Kinkead and Jeanette Harris., An offi-
cial publication of the Hational Writing
Tenters Association, WCO is dssued twice
yearly, in the fall and spring. The new
aeditors welcome submissions of articies
reiated to all phasas of writing center
instruction and adminisiration-~-tutor
training, program development and evalu-~
ation, public reiations. and new directions
for writing center programs. They are
aspecialiy interesiad in theoretical arti-
cles on composition, the writing process,
ard the dynawmics of the tutorial and in
reports on research related to or conducted
in writing centers.

i
it

Typewritten, doublsspaced manuyscripts
{approximately 10 fo 20 pages) should be
submitied in duplicate. Authors should
follow the new MULA style manual, and identi-
fying informalion should appear on a cover
page only. A stamped, self-addressed snve-
Tope should Do included so thalt manuscripts
can he veturned., Manuscripts and all corre-
spondence regarding ediforial matiers should
be addressed as follows:

Joeanette Harris, Editor
The Writing Clenter Jdournal
bepariment of English
Texas Tech University
Lubbock, TX 73409

The subscription rate is 35.00 per year;
single issuss zre $2.50. Checks should be
made payable to The Wriling Cenfer Journal.
Subscription reguests and ail correspondencs
regarding subscriptions should be addressed
as folleows:

Joyece Kinkead, EBditor
The Writing Center Journai

Department of Engiish
Utah State University
Logan, UT 84322

NATIONAL WRITING CENTERS ASSOCIATION
MEETING AT CCCC

The National Writing Centers Association
will meet at the amnual conference on
College Composition and Communication in
Minneapolis. The meeling wiil be an open
sessign of the Executive Board, and all

interasted members of NWCA ars
attend.

nooyraged to
The meeting is listed in the con-

ference program as Session BZ3 and is sche-
dulad for 4:00-5:15 p.m. on Thursday, March
Zi.  If you are plamning fo attend CCCE,
piease include this mesting in your plans.

COMPETENCY TESTING AND THE WRITING LAB

For three yegars, the English Department
at Boise State University has administered
competency testing in all freshman English
classes. Students enrglled in English 101
or 102 must pass the exam for that course in
arder to get credit and a grade. [If they do
not pass during the semester, they get an
Incomplete until they do pass. The cutcome
of the exam, however, cannot influence the
Course grage.

Soon after we began the testing, the
adninistration, impressed with our effort,
ryled that all graduating students must pass
the exam, thus including a1l returning and
transfer students in the reguirement. As a
support facility for the exam, the Writing
Lab boomed. fore we began compelency
testing, we obtained a grant from the
University to expand our existing small
writing lab into a suite of three rooms,
purchase furniture and audio-tutorial
orograms, and pay a staff of student tutors.
By the time testing began, everything was in
piace.

The BSU Engliish Minimal Compeltency Exam
comes in two main sections: the “101°
section, a six-pari objeciive exam that
tests editing and mechanical skills, and a
"102® section, a one-hour essay. Students

‘must pass each part by 80%; those who do not

pass the whole test must retest on the parts
they have failed. Students who do not pass
may retest Tater in the semester. The essay
exam is scored holistically, 1in special
retreat” sessions, by membars of the
Engtish Department and faculty from other
depariments.

The 101 exam tests for minimal compelency
in editing and recognition of errors in the
fotlowing categories:

1. sentence boundaries {fragments
and run-onsi;

Z. subject-verb agreement;

3. vwerb form and tense;



4, pronoun reference;
5. sound-alike/lock-alixe words:

&, copventions of Ccommas and
apostrophes.

The 102 exam tasts for minimal competency in
understanding an essay assignment, focus,
development, organization, syntactic
maturity, and proofreading. I'm not allowed
o reveal ithe actual essay topics, but g
couple of praciice topics {(rejects that did
not survive field-testing) will give an idea
¢f what the exam is lixe:
1. We are all made of many selves. That
is, in everyday 1ife, most people must
assume a varisty of roles, such as food
checker at a supermarket, bDig brother io
a foster child, sole wage earner in a
Targe family, "peacemaker” among friends
or family who do not always see
gye-~to-eye; student, athlete, and
numerous others. Your essay should {1}
describe some of your various selves, and
{Z} explain how those selves ars
different; expiain what they have 1in
LOmMoOn .

Z, Many observers of our society Claim
that modern men and women, immersed i
materialism, are ‘“owned by their
objects.” Your essay should {1} identify
1.3 possessions--large, small, expensive,
or inexpensive--that “own” you; and {2}
expiain how these possessions own you.

Afiter three years of experimenting, and
plenty more experiments to come, we have
settied for now on & few effective ways Io
prepare students for the exams. For the
101, we work mostly from diagnostic tests.
w¥here there are problems, we Jo over
specific test items, trying to get the
students to explain why they chose the
answers they did, so that we can dig down Lo
the root misunderstanding behind the wrong
answer.  Sometimes we prescribe work in
basic writing textbooks or tape-worksheet
programs. For the 102 exam, we work with
the students' own failing papers in order to
diagnose problems, especialiy those that
involve stages of the writing process. Our
aim is to get the writers to talx about
their own writing and find problems en their
own with a minimum of coaching.

For a fow semesters we oubt up with the
uncomfortable situation of having to read
failing 10Z papers on the wing and assess
strengths and weaknesses while the students

waited and watched., HWe alleviated the
problem somewhat {and gave better help) by
asking the students t¢ read their papers
first, s¢ that they could think about them
white the tutors read. The most dis-
heartening aspect was that, after the tutor
spent  20-30 minutes questioning and
counseling, the student would often say
something to the effect, "Well, maybe next

Ctime IT1T get a better topie," or, "Hext

time I'11 know what to do," and leave.
Twenty minufes spent for nothing. Few ever
came back for further work, sven those with
multiple problems in invention, organi-
zation, and mechanics.

Our current attempi to entice students
back for the help they need is based on an
appointment system.  Students are given
appointments--with  specially printed
reminder cards--not for the same day but for
another dav, "so we'll have a chance,® we
explain, "to Yook at your paper ahead of
time." ELach morning the papers for the day
are pullsd from the file and set aside.
Tutors are responsible for reading and
diagnosing the papers of students dus fo
come in that day. If possible, more ithan
one tutor reads each paper. It 15 discussed
and brief notes are written on the bacx.
The student stiil must read the paper at the
peginning of The tutoring session, but now
the tutor 1s ready, and the student has the
assurance that the paper has been Censidered
with care and not in hasis.

Tutoring on the failing 102 papers is
kept simple. I possibie, only one or two
problems are dealf with in a session, A
student who has had trouble both with ine
vention and sentence maturity, for example,
is first taught clustering or some other
inveniion technique and practices it. Omly
after the student Xnows how to develop a
topic will the sentence problem be atiacked,
usually with a series of sentence-combining
exercises. Some students put the tutors
under a 1ot of pressure to tell them at once
“everything that is wrong" with a paper.
The tutors have to use their own judgment,
sut very few students are deemed capable of
handiing all the information at once, unless
the paper is only marginally failing.

Qur weekly tutor-training sessions
concentrate largely on the exams., The
Ttuters take ithe fesis themselves--
particulariy the 10Z essay--and discuss each
other's papers in detail and at length.
They make up new objective questions for the
101 exam and essay topics for the 102 exam
in order to generate new forms of the test



and new exercise material, and to gain
insight ints the problems their tutees must
face.

The marriage of compeiency testing and
the Writing Lab has brought advantages. It
ted to the expansien of the lab in the first
place and has increased our capabilities and
resgurces dramatically. 1t has allowed us
to operate on a full schedule 53 hours &
week. 1t has brought us money to pay tutors
more than they <an earn on work-study. It
nad provided a focus for the lab's mission
and for the tutor training. Finally, it has
brought into the 1ab students who ordinarily
woulds't have come on their own. Many of
them stay to work on their writing beyvond
the minimal skills of the competency exams.

The marriage also has Drought some
tensions. There s 3 constant tension
petween what we feel the 1ab should be and
wnat the exam has made it. At times the
staff members feel that the Jab is little
more than a competency-exam mill, Most of
the students who come in are getting ready
either for a test or a retest on the exam.
Admittedly, because most of the students on
our urban campus work full or part time,

%ney szmpiy don’'t have extra time to spend

WRITING LAB NEWSLETTER
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irr the Tab. In most instances the tutors
have no choice but to teach fo the test
rathar than encourage students to fmprove
their writing in other ways.

The second tension comes with the
preserce of exam records in the lab., The
tutors must perform a 1ot of clerical work,
since we 4o not have the money to hire a
clerk. ®White they are busy tutoring,
students come in to checx on their scores,
necessitating a search through the computer
printouts; io ask routine guestions about
the exams; or to complain about fhe
unfairness, in one way or another, of the
System.

We haven't found a way to avoid entirely
the constant interruptions in the tutoring
or the need to teach to the tests. The
problems and tensions of the fesi-support
1ab will probably always be with us., 5ti11,
the staff and I owe to the exam our
sxistence as a thriving facility and cur
professional growth--both as adminisirators
{but not as bureaucrats, we hope) and as
teachars.

Richard Leahy
Boise State Uﬁzver51fy




