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What topics do you wani to read about in
future issues of the newsletier? Several
mempers of our group have recently commented

that they'd like to share information aboul
thetr writing labs with the rest of us but
don’t know what aspects of the lab would be
of interest to others. This good guestion
deserves an answer. What topics haven't
been treated or haven't been adequately ad-
dressed? If you have a suggestion or two,
please complete the follawing sentence in
tﬁeﬁtyuffve words ar more: ?Qpics 1id ‘%%ﬁ
to see discussed in the newsleiter include..

Along with your suggestions, pleass keep
sending your articles, reviews, queriss,
comments, aﬁﬁﬁHﬂC@meﬂng NAMSS Gf neW mem-
bers, and éaﬁat‘naa of $5/ysar {in checks
made payable to Purdue 3ﬂ1v§?3?£¥ ang sant
ko me} to:

Muriel Harris, sditor
AHITING LAB NEWSLETTER
dept. of tnalish

Purdue University

West Lafayetie, IH 47307

?.5. If you have an announcement that you'
tVike included in the June %Q%S?Pttpfm
the Tast issus of this academic vsar,
pleasa s

end i1 in by May 1.

3955 WHITIRG LAB %E%r??ﬁ%v
nird Printingl]

The 1984 Writing Lab Directory i3 2
compilation of two-page questionnaires
completed by writing lab directors. The
guestionnaire answers describe each iab's
instructional staff, student population,
types of instruction and materials, special
programs, use of computers, and faciiities.

Copies are obtainable for $13.50 each,

'.€aciaéin§'§§§tégé;'”

Frapaid orders anly.
Please make all checks payablie to Furdue

University and send them fo Muriel Harris,
Department of English, Purdue University,
West Lafaystis, Indiana 47307, :

SHALL IS BRAUTIFUL: A PLAN FOR THE
DECENTRALIZED WRITING CENTER

Because many of us direct writing centers
gr arg involved in their operation, we prob-
ably have particularty vivid images of what
we would Tike tne writing center of the fu-
ture to Joox like. One image that comes fo
mind 15 of & large, spacious center stocked
with bDooks, carrels, computers and word
processors. People in the room ars busy,
but the aoise level is nol too nigh because
the floors are carpefed and the walls are
coverad with gictures and wall hangings.
Tutors work efficiently, naving been through
an intensive training process, are friendly,
and offer coffee to tne students who have
dropped in for help, Everything seems to be
running smoothly. The room, 1ike many pro-
fessional offices gives off the air of being
poth professional and warm. The directsr
sits back, anxicus for the next student to
pop in, sighs with satisfaction and notes
the similarities bastween this facility and
the Epcot Center at Disneyworid. Both ars’
models of efficiency and fechnology. The -
writing center has came of age, 1t is re-
spectabie, and it 15 an integral facet of
ihe academic community.

Writing centers over Ine past ten years
have gained in respectability, and the time
has come to Toox at the directions in which
writing centers are headed., HWe need to exe
aming our vision of the future and to con-
sider same of the Yess obvious effects of
the Targs center 1 describped above. Even
thougn my description of the writing center
of tomorvrow fs perhaps overstated, we nesd




to recognize our predilection for centrali-
zation, for large organizations and for
strdéctures that contribute %o 3 sensa of
isolation and alienation. Specifically, we
need to think zbout what large centers sug-
gest to students and to the academic com-
minity at 1arge.

E. F. Schumacher in Small Is Beautiful
noints out that "for every activity tnere is
an appropriate scale, and the more active
and intimate the activity, the smaller the
mumber of people that ¢an take part, the
greater is the number of such relationship
arrangements that need to be established.”l
That i3 precisely why most writing center
directors argue for tutors who can work with
students on a one-to-gne dasis. Hriting is
an intimate activity,. and we all unow that
gnie cannol teach writing by lecturing to stu-
dents. And I woula argque, because wrifing is
an intimate activity, we need alsa think about
the setting and overriding structures in which
those relationships between tutors and stu-
dents are developed. Just as Marcuse, in
Cne-Dimensional Man, suggests that ideology is
in the process of produciion itseif,z I would
suggest that the way in which our centers are
dasigned--physically and socialiyv--imnly an
ideology or set of attitudes of which we may
not be aware., Students do not develop a rela-
tionship only with & futor but with a whole
writing center, and often this sscond rela-
tionship 1s ignored. Thus, while a student
may near one set of messages from an indi-~
vidual fulor, she may also receive 3 conflicte
ing set Decause of the very structure of the
writing center ftself.

Students vary often do not see the writing
center as in any way connected to what they
perceive as the real prebiems ia their Tives,
to the academic community, to the curriculum
they take or Lo the larger community in which
they 1ive. Establishing Targe, "professional®
wWwriting centers raises the chancses that stu-
gents will see the centers only as bureau-
cracy, and they will not perceive a connection
between the writing they do in the writing
center and anything else other than the
courses they ars trying to pass. When one
perceives an organization, sudch as & writing
center, as service-oriented, one is not likely
to see that service as anything cther than the
solution to an immadiate probiem. Analogous-
1¥, it 1 need a new muffier I take my car to 2
special {zed nuffier shop, bul although I may
be friendly with the rapairman who does the
job forme, I am stil1l relieved to get the job
done, 1o get out of the shop and to get on 1o
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other things. And this s not a problem For
muffler shops because muffier repair is not
what Schumacher would call an intimate activi-
ty. Muffler repair is something that allows
me te do something that is intimate, hut it is
not Intimate in itseif. Similarly, 2 Targe
writing center on a Yarge campus is ramoved
from where a student lives, becomes in the
student's perceptions one more bureaucratic
office, and does not suggsst that writing is
an activity that allows us to de anything
other than {o get on with the important wory
that faces us.

A 1ittie more than ten years ago the
federal goverament began earnestly helping
peaple Dbuild large regional high schools
designed to serve several small towns. The
advantages of this move were that many faci-
tities, supplies and equipment were made
availabie to students who might not have
otherwise had access fo them. But the oversall
process of education--one of the most intimate
processes of all--is removed from the context
in which students Tive. These high schools
increase levels of anonymity and just about
insure that students will see the school they
attend oniy as an institution they ars re-
guired to attend and as another branch of the
"system." In other words, we have guaranteed
that our schools fit into what the sociclogist:
tonnies has called Gesellschaft., According to-
Jonnies, Gesellschaft s a mode of human re-
lations typical of the modern age. [t is
“association that is no longer cast in the
mold of either kinship or friendshin,” and it
15 3 mede in which "all activities are re-
stricted to a definite end and definite means
of attaining it." 3

I would suggest that Targe writing centers
on large campuses {those with more than sev-
¢éral thousand students) may reinforce these
1deas and iaply to students that writing is
only a means to an end. A&s Schumacher has
pointed out, certain “things can only be
taught in a very intimate circle,”? and writ-
ing is one of those things. Many of gur write
ing centers may suggest, implicitiy, that
writing is a tool one must Tearn to use in
order to communicate what one has aliready
mastered. We Know, however, that writing is
far more than a tool for communication. It is
also an effective way of learning. The very
process of writing about our world is, as
Kenneth Burke once suggested, the developing
af a strategy for dealing with a situation,
and by developing the strategy we come closer
To kaowing the world we describe. The guo-
tations Donald Hurray has collected for the



final pages of A Uriter Teaches Writing rein-
force the notion "That wrikting is wWoré than
communication; it is alse a way of woerking, a
way of knowing, a way of learning and z mode
of discovery. It is, in short, a complex
activity that helps us establish a relation-
s with the world.

Moreover, we alst need to be aware that
writing is a social activity. When we sit
down to write, we stretch beyond our iadi-
viduality and bring into the social realy cur
own thoughts, feelings and ideas. Even in
those moments when we sit by ourselves in
front of a blank pisce of paper, we are not
zlone; we sit there and we weite because at
some level we are awars that we are social
beings and we want to make contact with
others. And, because writing is at once in-
timate and social--that s, personal and
threatening all at the same time--we need fo
insure that the structures and organizations
of our writing centers respond appropriately.
Not only must our tutors be warm, helpful and
human, but our centers-.which imply by their
very existence a larger social realm--must be
as intimate as possible.

In order to promote writing in the manner I
nave just described we need to move in thres
directions. First, we need to concentrate on
small centers; second, we nsed to be sure that
the Tocations of our centers connect in some
way to students’ experience; and third, we
need to initiate writing-across-the-curriculum
programs tnat grow out of the needs of indi-
vidual parts of the university.

Ung alternative is {o begin by moving writ-
ing centers from classroom buildings into
dormitories.  Students in their first two
years of school identify strongly with where
they Tive, and 1t makes sense to put the writ-
ing center in the area with which they identi-
fy most strongly. Horeover, a writiang center
in a dorm can be small. The writing center I
divect is smail--we have five pear tutors who
work five hours each per week--and in 2 resi-
dence hall. Our size helps us in a number of
obvigus ways--students establish good rapport
with tuters, we do nol have mounds of paper-
work and the five tutors who work together
each year develop a good support network among
themselves. Because we are small we have a
prime location: our twe rooms--all ifhat we
reatly need in terms of space--are in the same
building that provides Tiving space for two
hundred students, holds several ¢lassrooms, a
divisional iibrary and faculty offices for
those who teach in the division. Most of the

students who make use of ihe center are the
freshmen and sophomores whe live op the upper
two fioors of our butlding, and they find it
235y to drop in for help. They do not nesed to
worry aboul walking alone across campus after
dark, and they are free to come in more than
once during an evening. This gives our tutors
the opportunity to help students for a brief
time, send them away with a specific task, and
stil] see them later in the same svening. We
have found that when tutors do this they take
prassurg of f Lhemselves and students aliwe;
neither feels as though every problem must be
solved in one session. In addition, this pro-
cedure suggests to students that writing is a
process, not 4 magical act for which there is
gne correct formula.

geyond the freshman and sophomore years
students live in a variety of settings and
probably see as their howe base ia the univer-
sity the major department or division in which
they put most of their attention. A center
oased in a department meets the criterion of
being small and alse of being connsotsd o the
central experience of the students. It is
furthermore a shifi toward & wriling-acrossw
the~curriculum program.  (onsequently, 1
recommend that we creste g seriss of decen-
tralized writing centers designed to serve
various academic divisions and programs..
Moreaver, these ceniters should be administered
by the programs of which they are a part.
Thus, all depariments could use writing
centers to retaforce the notion that writing
is integral to the student’s learning exper-
ience., As the Director of g writing center
that serves only one division of a university
I would Tike to talk briefly about some of the
advantages of such an arrangement.

One of the {rsmendous advantages of small
centers i3 that they do not require full time
direciors. Because the dirsctors can also
teach courses in content areas, they can tie
the gurriculum more Closely to the writing
instruction ithat takes place in the center.
My Job as dirvecior of the ¥riting (enter whers
I worg accounts for one~third of my job. The
other two thirds of my time 1 am & teaching
member in the faculty, primarily in the hu-
manities, but aiso occasionally in the social
sciences. I consider the teaching side of my
job an encruwous asset to my role as Writing
Center [irector. BecCause 1 teach 1 have
accass to students in several different ways,
and they understand very quickly that there is
& practical connection between the writing in
the course and the help they receive from
tutors.,  In addition, thay sense on an ab-
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stract jevel that wreiting 1s a4 teuly integral
part of the curriculum. The writing center in
our program is an extension of what goes on in
the classvoom, not an addition for a segment
of our students.

If writing centers are established in this
fashion, they would not be imposed an either
faculty or students through some centrally
administered commitiee bDut would grow gut of
spacific needs of specific areas. This would
heip imply to students that writing is a real
commitment of the department in wnich they are
majoring and doing most of their Course work
and not just a commitment of the Targer uni-
yersity. Students would see writing as an
integral part of their experience, nct only as
a nurdle to bhe jumped.

A director who is a teaching member of 2
faculty alsg has direct access to other
acuity members and this is as important as
direct access to students. Such a dirsctor

can help to redirect how writing is viewed Dy

gther facultiy members through inservice work-
shops.  These workshops can focus on the con-
nection Detween techniques for teaching writ-
ing--assignments, grading techniques, and so
forth--and the subject matter in various
courses and thus guarantee that writing re-
mains central to the learning process, This
retationship between writing and content can
be further enhanced through a mutual exchangs
of comments and suggestions among collieagues
within & department. One of the opportunities
I have to facilitate writing in all areas of
our division comes when we discuss, each ferm,
each other's syllabi. When we critigue sach
other's coursas, 1 have the chance to maks
comments and suggestions about varicus rinds
of writing assignments, and 1 also getl to ses
what all of our students are facing., This
helps me direct the energy in the wrilting o
certain areas,

A faculty member who diregts a4 writing
genter, who traias tuters, and whp is con-
cerned with the teaching of writing can begin
to establish guickly some of the primary needs
of students in a particular arsa. She can
then begin to deveslop, along with help from
gther facully memdbers, a coordinated writing
program that deals with the needs of a par-
ticular segment of the university. If, for
example, a history depariment wants their
students to develop a2 broader range as
writers, a director can suggest where in the
curpicuium 1% mignt De appropriate fo assign
grpressive writing, and to help develop
specific assignments for certain courses.

that focuses on size, Tocation and connections
to the curriculum, would put writing at the
center of the learning process and would bring
several advantages. First, through writinge-
an activity that ¥s, as I have suggested, both
intimate and social--students would learn more
eftectively about themselves and their rela-
tionship to the world. Secondly, if writing
is & more integral part of course work, stu-
dents would approach the material in their
courses not as passive observers bul as active
participants and would thus Jearrn 3 great deal
more. Finally, I weuld suggest that writing
centers such as these woulg contribute in
their own small way to helping students per-
ceive their college experience as whole and
connacted,

Geoffrey (hase
Miami University

NOTES
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WRITING LABS AND LINGUISTIC INSECURITY

_ Working on a one-to-one basis, lab
instructors can evaluate students' past
instruction and learning styles, then use
this information to effectively present
skilis the students need. Lab instructors
can alse use their special relationship to
Counteract bad attitudes about writing which
prevent students from using skills they
already have. However, instructors must he
acle to determine which skills are lacking
because they werz never learned and which
because they are being suppressed.

thanks to research focused on writing
anxiety Dy John Daly and others during the
past fen years, we Know a great deal about
how writing anxiety manifasts itself and
what some of iis correlates are. My own
research, funded in part by the National
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“Endowment for the Humanities, investigated
the effects of wreiting anxiety on syntax and
now writing anxiely correlates with age.
sex, and socicsconomic factors. Though i
will briefly summarize some of this ressarch
which is usaful in diagnosing what I orefer
to ¢all “Tinguistic insscurity” {(since it
can be found in speech, hearing and reading,
as well as writing), what I want to focus on
here is how to help students help themselves
to reduce their insecurity about writing.

When students do not write as well when
thay have an evaluative audisnce as they do
in less stressful situations, traditional
instruction such as grammar axercises, Sen-
tence combining, and imiftation of sentences
wil]l not De especially useful. But unless
tutors have samples of Doth #inds of writing
from siudents, how are they 1o xnow that the
problem is insecurity?

Sometimes tutors will sense 3tudents are
insecure. Sometimes students will teld
their futors the thought of writing makes
them panic. More often, however, the stu-
dents and their tutors are not aware of
their Tinguistic insecurity or how Iheir
linguistic insecurity affacis their use of
language.

I developed an indfrect elicitation lest
for insecurity which takes aboul fifteen
minutes to administer. The test and its
thegretical explanation appears e]sewhsre,
but I will review 113 two parts here,

The first section i3 a 1ist of nine words
with fwo columns of blanks after them. The
teacher reads twe pronunciations of each
word, Tabeling them "a" or "b." The two
pronunciations pafr the “standard” with
either a hypercorract or a dialect pro-
nunciation, though nol always in that order.
The students put the letfter of the pronunci-
ationis} they think they say in fhe first
column and the lettar of the pronunci-
ationi{s} they think is correct in the second
column, .

Great concern need not be taken for
diatecticaliy non-homcgensous groups. For
instance, some insecurs students whoss
diaglects I know do not iaclude “warsh”

accurately marx that they say “wash," but
decide "warsh™ is correct, because they do
not say it.

1

The second section pairs standard with
nypercorrect, colloguial or non-standard
versions of fhe sentences: the students
check which they write to friends and which
to teachers.

The tast iftems indicate security 11 what
z student margs that he or she says or

et

writes is also correct or among the corract
possibilities. If the student decides that
he 8r she says or writes chofce a but that
chofce b s correct, that would be an ine
stance of an insecure response. However, in
the case in wnich the students indicate that
theg write or say more than one of the
Choices, for instance a and o, the item ig
mar;ed ds secure even if only one of thege
cngices, for instance--c, is also consideread
correct, In these cases the students are
prodably recognizing that they can operate
Hnguistically at sevaral different levels
of formality, at least one of which could be
considerad as being "corpact.®

If students have more than five items
indicating insecurity, writing anxiety is
probably contributing to their writing pro-
blems. Hy research indicatas several pro-
blems which occur in students' syntax, for
example, in a comparison of thefr essavs and
free-writing Journals. As I mentioned bew
fore, traditional instruction is usually not
the answer. _

For instance, if students correctly use’
paralielism in journal wreiting but aveid it
or use it incorrectly in essays, the teacher
will not nelp them by presenting it in a
formal, traditional way, as a new element of
writing. A more usefal tactic is to praise:
ihe parailelism in the journal writing, with
a brief note about what created the pleasing
effect. In this way, studants Tearn one
more thing eabout their "natural” use of
language that is effective and useable in
formal writing. :
 Instead, tutors must find ways of breake
ing through the insecurity to reach the
students’® competence. The lab is the fdeal
setting for this to occur, if tutors are a-
ware oFf the studeats’® special nesds, First,
the futors must De aware of the affective
factors of their inferaction with the sty.
dents. The key factor is for both the tutor
and student to realize there is no one right
answer, rignt sentence, right rhetorical
development that the student is trying io
reachn. Rather than elabarate on this here,
I refer you to Jay Jaceby's and Titly
Warnock's articles in The Proceedings of the
Fifth Annual Writing Cenfers Association
Conference (edited by Wuriel Harris and
Tracey Baker}), the collection of conferance
papers presented at the Writing Centers
Association Conference at Purdue University,
in May 1933,

Secondly, students need to know the tu-
tors well anough for the tutors to become
authentic audiences for the writing. Rather
than provide & large set of examples here, 1
refer you to the excellent case study Paula
Bremer provided in her paper, also given st
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CPurdue. Paula began with her student Diane
by estabiishing a point of common interest--
track. This provided two advantages. First,
a topic the student is interested in crestes
engagement which discourages self-monitoring
during the initial composing process. 3ec-
ond, they had a subject to talx about,
which Ccreated an opportunity for prewriting
talking. As Diane was encouraged to dis-
cover what she had to say and how to Com-
municate it so Paula could understand, Diane
began to internalize her own sense of quali-
ty, what seamed right and what didn't, and
Paula reinforced her in this exploration.
Oiane then had her "right answers®™ within
herself, she had more Irust in her own
judgments, lessening her need to selif-
sonitor by some outside norm during the
writing process.

A third concarn for tutors is determining
the effect of the current classroom teachers
on the students' attitude. If it is nega-
tive, it does not mean the teachers are mean
or insensitive--only that they are perceived
that way by students who feel inadequate to
meet their writing tasks.

Like the Tab tutors, the classroom teach-

a2rs are not necessarily awars of the sty
dents' linguistic insecurity. When the
teachers understand the problem, they can
adapt many of the same ifechniques as lab
tutors. In my paper in the confarence
proceedings 1s a response to a paper of an
older, insecure male student by a ¢lassroom
teacher which 13 a model of encouragement,
chalienge, and seif.discliosure on the part
of the feacher.

Pear interaction is another valuable
asset in the 12b for the Tinguistically
insecure student. Peer tutoring is often
less innibiting than working with a oro-
fassor. HNot being alone Dut seeing others
working on writing is often encouraging to
the insecure writer, which is one rsason I
designed our Tab with the majority of its
space in an open room. Having the insecure
student write to a friend who is working in
the Tab works well with siudents whose in-
security manifests itself in inappropriate
verbiage {often the older male.}

Timed writing and revising which are very
effective in overcoming writing blocks are
excellent activities in the Yab becauss the
tutor can do oral pre-writing exercises with
the student first. The tutor has a chance
to observe the students write: blurred pat-
terns, a common problem among insecurs stue

dents, often occur when students stap weit-
ing within a phrase or clause to consider
now they are sounding. Are the students
drawing their Tetiers? This gives insecure
students more time to self-monitor, so the
tutor may want to work on the speed of hand-
writing., Alse, when students stop writing
because they are anxious, the tutor can have
them verbalize their doubts and remedy them
as they occur. For example, are the stye
dents stopped because they are unsure of
spelling? The tutor can tell them to speli
it well encugh that they will remember what
they meant; then, when the first draft is
done, the student can look up the correct
speiling.

Sensitizing tutors to writing anxiety is
crucial. Anxiety may manifest itself in the
same way as other writing problems, but it
requires very different interaction between
the student and tutor if it is to be overw.
come.

Marcia Hurlow
Asbury College

“"Linguistic Insecurity and Syntactic
Complexity,” Clearinghouse on Reading and

Communications Skills, rall 19810

A READER RESPONDS . .

The January 1985 issue of the HRITING LAR
NEWSLETTER inciudes fwo insightful and help-
ful responses on the subject of learning
disabled students., I would like to offer
additionat information and share the experi-
ences of Norwich University which has a for-
mal Learning Disabled Student Program.

First of 311, I'd like to offer addi-
tional informaiion about the nature and
manifestations of specific lgarning dis~
abilities.

Oyslexia is only one form of specific
tearning disability. A student may exhibit
syimptoms of this or other auditory-
perceptual difficulties, or may show symp-
toms of a number of difficulties. These
specific probiems in processing Janguace may



cour Within a single learning system or
through a combination of auditory, visual or
moior systems. These problems may be mani-
tested in learning behaviors at the percep-
tual, concepiual and/for expressive Jevel. in
guantitative thinking, in one or more of the
varisus aspects of memory, in verbal and/or
nonverbal skills, and in attentional he-
havior {Cordoni 4).

Assessment is & crucial compenent of the
process of identifying and developing pro-
grams for Jearning disabled studenis. Oral
and written language as well as auditory
perception and memory must be considered,
Psychological and/or medical evaluations are
necessary for proper diagrosis of the speci-
fic disability. Learning disabled students
aften have problems with vocabulary, listen-
ing comprehension, reading comprehension,
snort-term auditory memory and notetak ing.
thus, diagnosis of a student's specific
disability is imperative in order to design
an fffective educational program {Vegel
52721,

It is important to differentiate these
tudents from those who have writing pro-
lems not related to specific learning dis-
oilities. Students with little writing
experience, students speaking 2 non-standard
diziect and students who are skill-deficient
or academicaliy insecure might exhibif cer.
tain problems symptomatic of a lzarning dis-
ability {Cooney 47-9).
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Barbara Sims, in her falk "The Dyslexic
College Student,” outlines the most fregquent
disturbances in writing function due to
specific iearning disasbilities. disturb-
ances are most freguantiy of three main
types: a disorder in the visual-motar in
gration {a person may be able to spell
orally, but cannot express ideas with visual
symbeis)-~this is called DYSGRAPHIA: &
deficit in revisualization {& person can
recognize werds and read, but cannot avoke a
¥isual image from 2 spoken form so cannot
write spontanecusly or write from dicta-
tion}y a deficiency in formulation and
syntax {a person cannot organize thoughts
into proper form for written cosmunication,
but can communicate orally, can copy, revis-
ualize and spell}. Sims' presentation draws
from the work of Doris Johnson and Helmer
MykTebust who have written extensively on
the subject of lzarning disabled children
{(1-77.

A
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Strategies for developing writing compe-
tence should be specifically taiiored to the

particular disorder. One way to tell th
Erue dysgraphic from g student with other
tearning disabilities is to ask her to COpY
& passaga from 3 written text; the dysgra-
phic student can neithsr copy, write SR -
Lansously nov write from dictation without
error.  Students with this disorder can
speax an assignment into a tape recorder and
then have it transcribed. This will help in
discovering how well a student thinks and
expresses herself instead of how well her
visual-motor integration is working, De-
fects in revisualization will present simi-
tar manifestations, but the student will be
able to copy correctly. In this case, a
student will not be able to tell when some-
thing is incorrectly written and will most
1ikely have spelling problems. Again, oral
presentation of work fto be transcribed will
determine the linguistic competency of such
students. Kot penalizing such students for
misspeiling is another possible approach.
Disorders in formulation and syntax will-
aiso present a discrepancy between oral and
writlen work that will be characterizad by a
use of concrete language and limited output.
Sentences will most likely he short and
choppy and information limited in scope.
Combining exercises might be helpful in
these cases {{ordoni 6).

There are no "pat” answers for dealing
with these disorders in our labs and class-
goms.  The helpful suggestions of Lauby and
Scanlon im the January WLN are a good place
to start. Accepted practices that we follow
in our LD program at Sorwich include the

Following:

--averigarning concepts _

--tracing words on rough surfaces fo
improve hamdwriting and spelling

--repetition {dysgraphic students often
speii names and other famiiiar
information correctly}

~-ignoring spelling errors in order to
concentrate on other areas of develop-
Fent

~-referrals to readers and typists {in
some cases these can be provided by
Vocational Rehabilitation)

--oral and untimed exams :
~-personal counseling {1o help studemts
deal with frustration and emotions)
blocks that often accompany learning

disabilities}

~-3cademic counseling in tims
and organizational strategie

-~word processing

-=support groups {gatherings of L0
peerst.

managemant
S



#hat remaing the most important aspect is
Caccurate and specific diagnosis of the dig-
ability. This will yield the recommend-
atigns of & gqualified professional that
should be followed in the design of an
individuatized writing program.

Research is ongoing is the field of
gcducating the learning disabled, and more
discoveries are being made. Thus, we by no
means have the "final word” on diagnosis or
developmental strategies that will belp stu-
dents. Many of us are finding ways to help
them through a trisl and error process:
stiti, it is important to consult research
{largely on the elementary and secondary
Tevel] in order to adapt our approaches to
accepted practices. ¥We also need to widen
the dialogue about LD programs on the
callege level to prevent furiher nisunder-
standing of a complex issus and ta help our
students to maximize their learning pofen-
tial.

If any readers would like further details
about Norwich University's LD program proce-
dures, I 'will be happy %o share information
via phong or mail correspondence

¢
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JOB OPERINGS

three tenure-track positions: Instructor/
Assistant Professor, dependent upon qualifi-
cations. September 1985. Myst be excallent
classroom teacher with experience in and
gemonstrated willingness to teach frochman
composition as well as advanced courses.
Preferred areas of concentration includes
composition theory, teaching of English, -
linguistics, ESL, creative writing, tech-
nical writing/document design, writing
centers. A combination of areas and practi-
cal as well as theoretical expertise pre-
ferved, rather than one area of experience.
Ph.D. almost essential. Twelve hour -
teaching load. Send lstters and docy-
mentation fo Rev. Or. Pauyl DeSante,
Chairmen, Uepartment of English, Gannon
dniversity, Erie, PA 16541, Deadline April

30, 19ss,

CALL FOR PROPOSALS

A one-day Basic Writing Conference, co-
sponsorad by NCTE and the Monsanto Fund, i3
plamned for Saturday, September 23, 1985 at
the University of Missouri-St. Louis. Pro~ -
pasals For papers, workshops, and panel dige
cussions in Basic Writing should be sent by
April 20, 1985 to Sallyanne H. Fitzgerald,
Acting Assistant Director, Center for Aca-
demic Development, University of Missouri-
St. Lowis, St. Louis, Missouri 83171, _
Andrea Lunsford will give the major address,
and concurrent ssssion topics will include
such aress as ESL, writing labs, computers,
administration, tutors, and speaking/
writing/reading.

The $11 registration fee includes mater- .
tals, refreshments, and lunch. Checks
sbould be made payable o the University of
Missouri-St. Louis and mailed to David
Kiostermann, Continuing Education-Extension,
University of Missouri-St. Louis, 8001
Natural Bridge, 5t. Louis, MD 63121. (Con-
ference registrants recuiring housing should
make reservations directly with the
SBreckenridge King's [an, 9600 Hatural

oridge, S5t. Louis, Misscuri 63121,

(314} 427-7600 prior to September 7, 1985.
Special Basic Writing (onference rates are
$35 single and 340 double.




Incorporating individual style . . . an
articlie on this subject could never he a
preseription of what to do in a tutoring
session, because “individual style” means
that zach person’s approach will be
different. In that difference lies the
greatest appeal of tutoring-~the chamce to
treal students' problems in ways hest suited
to them.

The most important thing about tutoring
is the relationship betwesn the tutor and
the tutee. This should be a sincers,
friendly, equitable relationship of mutual
respect. For the best results in tutoring,
I would make three main points: be FOUF
self, let the student be him~ or herself,
and use the understanding the two of vou
tdevelop to find the most effective tutoring
methods.

futoring 1s an isteraction betwesn twn
Tndividuals. It is not the normal teacher-
student relationship, and vou can thrive on
this difference. You do not have to be an
authority figurs, and vou do not have %o
dominate to be effective. Allow yoursalf
the pleasure of behaving asg if ¥You are
working with a friend., Do not hesitate to
tell your tutee about yourself, vour
interests, and why you are a tutar. Your
studeals will be interested. The curfosity
they sometimes have about their professors
private Tives contributes to the distance
they may feel from them. Bul with tutoring,
¥ou are working to establish a personal
rajationship. Your students will fsel more
comfortable 1f they sense that you ars
real student--and therefore an equal. To
give you an example from my own experience,
when 1 was working on a lengthy paper, I
mentioned the prodect to one of my students.
He was curious to hear how 1 was approaching
the assignment, interested, even, o seg
same of my rough draft, complete with
seratch-outs and arrows, and velieved,
think, to hear that [ was gxperiencing some
difficuities with it. In another instance,
a female student asked me about hoyfriends.
I gave her a sketch of the curvent sity-
ation, and she was pleased to offer a few
minutes' worth of advice. These brief ex-
changes may seem trivial--even unpro-
fessional--but they are indications of a
Gond between tutees and tutors. By baing
yourself, and not playing a role of an
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ali-knowing, superhuman espert, vou ens
courage the students’® respect for your
sincerity amd establish z strong base from
which o deal with writing prabliems.

A secend vitally important festure of the
tutoring relationship parallels the first:
letting the student be him- or herself. Far
any valuable work to be accomplished, the
tutee must feel comfortable, accepted, and
Tixed. If they are peers, this feature is
especially important. They appreciate being
treated as peers, and not as intellectual
inferiors. When you show interest in them
as people, and not just as “the sentence- -
fragment case” or “the no-thesis-statement
case,” they will not only enjoy the tutoring
session more, but they will be more esager to
do well. Certainly the tutoring session
should not become a deeply personal one:
writing problems should romain the focus.
But, if you can become friends with your N
students by responding to their feelings,
concerns, and interssts, you will get to
know their strengths and weaknesses, an-
abling you to approach their writing pro-
biems 1o the most sympathetic way.

in order to sustain a good relationship,
try to remember from one week io the npext
what the students you tuter are doing, how
they've been feeling and academic and none
academic Things you've discussed. Take
their copcerns and interests seriouslyy _
they'11 appreciate it. You way also foster
their seif-confidence and a sense of self-
integrity which may transiste into academic
confidence, Particularly if the student is
feeling lonely or having trouble with his or
her other peers, the tutoring session and
your relationship can be one in which the
student can feel respected and cared about.
Treat your students as individuals, because
that s what makes tutoring unique.

This emphasis on establishing a sincere
and friendly relationship is not just to
make the sassions more funm, though they will
be, but to enable you to adapt to various
student needs and personalities. As you
Create a forum Tor open expression of ideas,
¥ou can encourage your student to recognize
his or her own weaknesses in writing. In
Ehis way, tutoring can become truly collabo-
rative. By recognizing their concerns and

g then dealing with them, vou assure your



at you take them seriously and
that you are consciously addressing their
problems. Furthermore, by knowing thair
interests and personal style you can desion
approaches which will address their sroblems
in an interesting and relevant way. For
exampis, using current magazine ads fo
demonstrate organizational skills makes
graphically clear to the student the effec~
tiveness of carefully planned persuasive
arguments, and inviting personal responss o
the ads gives their view credibility,

students that

The tutoring session should alwavs fap
the rescurses of students’ individuality and
adapt Lo their personal needs. For example,
the differences between student percentions
of g literary text should be pursued indivie
duaily and not in reference to what another
student has said. The tutoring session pro-
viges & student with a unigue opportunity to
explore his or her own idsas o their full-
25t extent. Or, on 3 more fundamental
level, one student's comma splice errors may
be g result of completely different gramma-
tical weaknesses than another's., Being
awarg of these differences makes the solu-
tion of the problems more Vikely to happen.

whatever the problems. remember that

tutoring provides the best opportunity for
students to solve them. The time vou spend
with them is theirs eatirely. The concernsg
you exprass are unigquely theirs. The solu-
tions you Create are tailored to them, And
the friendship you establish with your stu-
gents will meke this time not only scademi-
cally, but also personally, rewarding.

Etizabeth Hoimes
Paer Tytor
Miami University

Short articies are being sought for a
newsfetter on the theory and use of syniax
in teaching writing and thinking

(K-college]. Send inquiries or articles
with a SASE to Edward Vavra, Syntax zﬁ_ihéﬁ
Schools, Shenandogh College, Winchester, VA

22601, Subscriptions {4 issues) are $2.00.

PACIFIC COAST WRITING CENTERS ASSO

E CIATION.
FIRST REGIONAL CONFERENCE

The first conference of the Pacific Coast
Writing {enters Association was held at the
University of Southern California on
rebruary 9th, co-hostad by Irene lark from
USC and Thom Hawkins from the University of
Catifornia at Berkeley. Despite some unex-
pected showers in the morning, the confer-
ence was a wonderful success) everyone had
something of significance o say, there was
& great deal of discussion, and everyone
left with renewed enthusiasm and many
interesting idaas.

The keynole speaker was Mike Rose, from
UCLA who talked about "Writing Centers and
driting Blocks." Rose's entertaining ang
informative talk was concerned with how _
writing centers can work fo dispel? miscon-
ceptions about writing which can pravent
students from fully sxploring their ideas,
often resulting in writing blocks. The
afternoon speaker was W. Ross Winterowd,
whose talk "The Politics of Writing '
Centers,” focused on the phiiosophy of
writing centers as crucial to the advance-
ment of Titeracy in aur culture. '

Loncurrent sessions focused on the fgl-
fowing topics: {1} the writing center and
writing across the curriculum, {2) psycho=
Togical concerns of writing centers, (3}
compenents of futoring, [4) training
teachers and tutors, and (5} using com-
puters, '

The food was good, the conversation was.
tively, and we all Took forward 1o ansther
conference next year, -

irens Lurkis Clark
University of Southern
California

EVALUATING STUDENTS® ACHIEVEMENT IN A
WRITING CENTER

After a semester in our Writing Center at
Iowa State University, our students reduced
errors in grammar, punctuation, and spalling
by more than one half and improved the quali-
ty of their writing enough to enable them to
pass the second semester of freshman English.
in our Writing Center progam we tutor stu-
dents just once a week, offering them a 1i-
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mited number OF punctuation and grammatical
princigles {aught through sentence combining.
When we analyzed pre- and post-essays at the
and of the semestaer, we Tound that our stu-
dents' writing improved in quality but con~
tatned decidediy shorter Clauses and T-units.
in this report we will describe the program,
explain the procedures for the evzluation,
and present the results.

DESCRIFTION OF THE PROGRAM

Students in our Writing Cenier have faken
the Tirst semester of 2 two-ssmester composi-
tion series, and faiiing to meel the guide-
tines for correciness that are established
for the course, they have received "incom-
pletes,” which they must erase Dy work in the
Center. OQur department atteapts to estadblish
uniformity in grading across the 300 sections
of the two freshman Courses, English 104 and
105, that ran each year., To this end, the
course presents students 3 manual which out-
tines objactives and describes standards of
material, organization, style, and correci-
ness for compositions fthey will write.
Errors designated "serious” and counted
against their grade include run-on sentences,
fragments, fauliy agreement, shifts in con-
struction or dangling modifiers, inconsistent
tense, punctuation leading to misreading,
apastrophe omissions, and misspellings., Al-
though many of the students we seg dre weak
in the larger areas of composition, we must
concentrate on  zeatence structurs and
mechanics in order 1t help them meet this
standard in the 1ittle time we have io work,
Teaching a Timited number of rules of punc-
tuation through sentence combining allows us
1o correct common errors they are making and
gffer sentence varisties that they can use
and feel secure in nandling.

uir program schedules students in half-
hour private tutorials or hour-iong small
group sessions meeling once a week. Tutors
present a principle, and students prastice
creating the struciure through sentence-
combining exercises. The course is cumu-
tative, beginning with 2 Tesson on subject-
verb recognition and proceeding to sessions
on coordination, subordination, and relative
ciauses. We also teach apostrophe use and
help students to design efficient proof-
reading strategies.

PROCEDURES FOR THE STuby

For this evaluation we included 35
students enrglled in the Writing Center
spring semester of 1982 whose prodlems wers
not due primarily to dialect or second
language interference.  Although we have

- that we have decombinsed.

foreign and minority students working in the
Center, we tailor the instruction to their
needs, often working primarily on verb tenses
and forms. For this study we wanted to test
gur recently completsd sentence structure
program, and tutors presented these exercises
and assigned uniform paper topics to all
students. Nine of the study's students who
nad scored below eighth grade on the Stanford
Achievement Test of Spelling were given extra
instruction in spelling, which regquired two
additional hours a week.

For the pre-sssay we chose the topic
"Should colleges have the right to ban con-
troversial speakers from the campus?® For
the post-essay students wrote on the topic, .
“How do your perceptions of parents, school,
friends, hobbies {choose ane) differ now from.
those in your childheod?” Students had half
an hour 1o write each essay and used no dice
tionary. In writing these essays students

o were awars that their performance would not

influence their grade., We explained that the
purpose of the pre-essay was diagnostic and
the purpose of the post-sssay was to gauge
their progress. Students xnew that a test of
their success in the program would be a
ionger composition they would write at the
end of the semester. Thersfore, motivation
was similar in both essay writing settings.

Two raters who read each essay were in-
structed to read the papers and place them in
one of three catsgories: 1) capable of work
in Engiish 105, 2} needing a ssmester of
Writing Center instruction, 3} probably need-
ing more than ong semester of Writing Center
work. Each category was given two levels,
allowing a six-point scale for a finer dise
crimination of ratings. Since we had pre-
viously used this scale in placing students
inte Writing Center programs, raters were
accustomed to working with it.

twe more instruments were part of the
gvaluation. One was a 50-item objective test
we have designed, which examines spelling,
punctuation, and grammar principies we teach.
The other was pre- and post-sentence com-
bining exercises consistiag of paragraphs
Students wers given
20 minutes to rewrita the paragraphs.

RESULTS OF THE STUDY

Essays. The pre-essay revealed that most
of our students’ writing is marred by multi-
tudes of arrors in spelling and punctuation,
and these errors interfere drastically with
the readability of their work. ¥riting an
average of 237 words, students produced a
mean of ten errors in their essays. Spelling
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made up half of the errors; the others
appearing most frequently were rup-on's,
fragments, apostrophes, commas between
closely related parts (often subject and
verd}, and shifted constructions. When
students wrote long sentences, they seemed fo
lose track of the beginnings and frequently
produced what Mina Shaughnessy called
“blurred patterns®: “In many people’s mind
they feel controversial speakers can sway the
cotlege studeats ideas of what he or she feel
is right.” More frequent than using short,
Choppy sentences was the tendency to write
Tong, awkward constructions: "When cons-
idering whether or not to ban controversial
spearers, many questions arise such as, "What
zbout freedom of speech?™ and “What reactions
of effects does controversial speakers at a
college have on the students there?®  Even
less  ambitious seatences were often
repetitious and riddied with arroe: "College
is a place to learn and controversy is
sometaing new that every one should get z
taste of, banning a controversial speakers
would, in & way get in the way of learning.”

Only four of the students wrote short
sentences. In general, as Shaughnessy noted,
remedial students are not immature writers.
They attempt most of the constructions of
more skilled writers and use a variety of
sentence openers, not relying on continuous
subjecteverd patterns. But the weaknesses
Tie in tneir inability to manipulate words
and grammatical structures. While some of
the flaws are syntactic lapses, many are
redundancies and wordy phrases caused by
students’ inability to find words and word
forms that could smooth ocut their sentences.
As additional distractions to a reader, the
spelling and punctuation srrors not only
Tnterrupt the flow of the work, but in-
evitably reflect on the credibility of the
writer.

The post-essays showed 3 remarkabls drop
in the number of errors.

Table 1

Pre-~ and Post-tssay Scores, Lrror Lounts, and
Word Counts with Significance Pro-
pabilities

Eﬁﬁ‘ Pregt
Essay 3,42t 7. 96wl
scora
# of errors 13,2 4.1%%

# of words 237,74 230.69 §S

50

i(lmhfgﬁ __________
o=low

*significant at better than .05
*significant at detter than .01
HS= not significant

Table 1 indicates that students wrote
approximately the same number of words on the
post-ossay but reduced their errors by more
than half. Gramwar and punctuation Errors
dropped by half, and spelling errors dropped
soméwhat more. In addition, the quality of
the essays improved. Improvement occurred in
students of all abilities with one-third mov-
ing out of the level designated as “needing
remedial nelp.” A check on 18 students who
nave completed English 105 shows that only
one received below a © grade. That student
dropped out of the course. The teacher in-
dicated his work had been satisfactory but he
had found the course difficult.

Table 2

(Tause, T=unvt, and Sentence Length on Pras
and Post-Essays with Significance Pro-
babititiss '

Pre Post

words /¢l ause 3.7 7.63%%
words /T-units  15.88 12.06%%
words/sentence 18.84 15,01 %%
ralio clause/ 1.34 1.34 NS
T-unit :
ratis T-units/ 1.19 1.27 KS
sentence

f=3%

**3igni{ficant at better than .0L
HS=not significant

Table Z verifies what was evident from read-
ing the pre-essays. Students were wWriting
tong sentences and clauses that they were
unasle to control. Clause and T-unit tength
on pre-gssays were longsr than most studies
report for students in regular freshman
ctasses. Checking on one section of Engiish
105 students, we found that their first it
class expository papers produced shorter sen.
tences and clauses than remedial students®
papers, with T-units of 14,77, clauses of
2.49, and a mean sentence tength of 17.5.



Two studies of freshman writers show similar
figures for pre-sssays. The Morennery,
Datker, Kerex study at Miami University
gives Clause Jengtn of 8.75 and T-unit jen-
ath of 15.31 for their experimental group. !
Richard Haswell's study at washington State
gives clause length as 9.26 and T-upits as
14.94, 2

As expected, after instruction in sentsnce
combining, students in the Morenberg and
Haswell studies increased clause and T-unit
length. On the other hand, ocur students
showed a substantial drop in tength. Com-
parison with Hunt's scale indicates that in
the post-essay their T-unit length is com-
parable to just above the eighth grade level,
and c!aﬁge length is just below etghth grads
figures.

A Close analysis shows what changes have
occurred.  Students are writing substantially
more clauses, but shorter anes. Our program
teaches them to write and punctuate adverbial
Clauses and relfative clauses as well as ta
punctuate compound sentences. Adverbial
clauses increased substastially {from a mean
of 3.9 to 5.6). Students frequently chose
adverbial clauses as sentence gpeners.  In
addition, the ratfo of T-unit to sentence
increased slightly. Students were using more
compound sentences,
easily remembered, and students compounded
sentences using semicolons with some oase.
At the same time the ratio of clause g
T-unit remained the same, While noun clauses
remained approximately the same, adjective
Clauses beginning with wh {who, which, where)
dropped from 1.23 to 1.14, which was aot &
statistically significant change. Howevar,
this drop occurred in a pilot Study. Evi-
dently students find the somewhat shifting
rutes for punctuating relative clauses
difficult, and they are reluctant to use
them. In short, students have learned what
they have been taught and have used what they
felt they could handle. The two-word drop in
clause length and almost four-word drop in
T-unit are exceedingly high. We attribute
the pronounced decrease, in pdrt, to the
2553y topics. Research has shown that syntax
required of argument produces tonger T-units
than other rhetorical modes, and the tepic on
Controversial speakers may have led students
into somewhat longer structures. The pilot
study using topics of worst and best teachers
resulted in a drop of one-half word in clause
length and two words in T-unit length., The
two Ccounts taken two vears in succession, all
showing reduced clause and T-unit Tength, ars
sound evidence of this trend.
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Conjunctive adverbs are

Sentence-combining exercises. The second
measure we took of T-unit Tength was on
sentence combining exercises. Studies have
shown that students' T-units are shorter in
sentence comoining exercises than in free
writing, and our students produced T-units of
about 12 on pre- and post-tests. However,
our conciusions were that the paragraphs were
too difficult for the students to comfortably
manipulate. Even the post-test paragraphs
contained more syntactic weaknasses than
students’ initial free writing. Both
paragraphs required that students organize
material inte 1ists and maintain parallel
structure, and students were unable to find
word forms that produced smooth results.

Gbiective test. Finally, our students
showed a gain of 2.59 on the 50-item ob-
jective test.  Although this gain was
statistically significant, their final score
was 2.6 points below the initial score of
students in regular sections. The Iower
score on tests of usage is borne out in a
comparison of ACT English seores. Qur
students showed a mean of 15.9 compared to a
mean of Z1.6 for students in reguiar 105
classes. _

SUMMARY AND CORCLUSIONS

E. O. Hirsch stresses readability as the
major determinant of good writiag. Shorter
clauses lead to greater readability because
they piace Tess of the burden on the reader's
short-ters memory. Furthermore, he writes
that “the main uncertainties of bad writing
are smalli-scale, local uncertainties per-
sisting, from word to word, sentence to sern-
tence, ©4 It i3 just these obstructions in
students’ work that inevitably lead them to
ae sent Lo our Writing Center for an extra
semester of intensive training. A question-
naire we have used for three years was d-
dapted from one gesigned by Andrea Lunsford
at Ohic State and revealed information
about these students similar to what Lunsford
found. Three quarters of them have had Cofft-
position courses 1in high schoel and been
instructed in grammar and punctuation, One
half have received an average grade of B in
their high school English courses and do not
come 1o us with a Tong history of failure.
The errors ars not as frequent or seripus as
the bDasic writing students of MHina
Shaughnassy s program. But somehow our
students have not acquired 3 facility to
manipulate vecabulary or sentence structure
in smooth or fluent wavs. The result is
wordy phrases and awkward constructions,
especially pronounced when they deal with



“less famitiar material. After a semester's
tnstruction in basic sentence structure,
these students., using more advarbial
dependent clauses and more  compound
sentences, produce writing that does not
conttnuously interfere with & reader’s
progress.  Although the Clause and T-unit
tength is shortened, raters do not identify
the writing as simplistic as shown by the
generatly higher ratings awarded their
papers. Indead, research by Faigley has
shown that thess measures account for as
iittle as four percent of the quality .

of compositions recognized by readers.”®

It would sesm from this study that our
students need o move back a levsl, ta
practice simpler routines until they gain
control of techniques that will allow them to
MAVE On once again.

Larol David and Thomas Bubolz

lowa State University
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