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DH: You noted relatively less analysis back then 

than in your writing now.  I wonder, is that because, 

you think, the assignments have changed, or you’ve 

changed?  I know that’s a hard question.

“Ava”: No, that’s interesting.  I think I’ve always had 

a slight problem with teachers telling me that I don’t 

analyze enough in papers – even in high school.  So 

that’s something I’ve been continually trying to 

improve on.  

I think part of it is the type of assignments.  In my 

freshman seminar, I was not writing 15 page papers, 

70 pages papers about anything. 



“We observe no 

statistically 

significant gains in 

critical thinking, 

complex reasoning, 

and writing skills for 

at least 45 percent 

of the students in 

our study” (36).
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Method

In 1 minute

Relax. There’s a handout.



InterviewsTexts

Questionnaires



How much writing? Document Analysis

10,798 documents

177 documents per student

9,975,867 words

163,000 words per student
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All Completing Students: Average=117 per student / Median=102

Spring 2007 Cohort: Average=123 per student / Median=115
(nearly all have graduated)

Number of 

Uploads
Ava



All Fall 07 Spring 10

% % %

Essayistic Writing 24 19 30

Conventionalized Reports 12 16 11

Testing 13 17 8

Facilitate Learning 21 18 21

Support Research Projects 8 6 8

Assigned Multimedia 2 2 4

Assigned Creative 2 2 1

Self-sponsored Writings 2 3 2

Other Correspondence 3 3 3

Other Symbolic Forms 3 1 10

Language not English 10 8 1

Other 1 4 <1

Genre



All Fall 07 Fall 09

% % %

Reading 38 38 40

Quantitative Data 12 14 12

Qualitative Data 6 8 6

Experience or Opinion 12 12 15

Other Artifacts 8 8 8

Other or Undeterminable 15 29 19

Sources



All Fall 07
Spring 

10

% % %

Report, Describe, Synthesize 34 41 30

Interpret, Analyze, Apply 18 20 17

Respond 13 11 15

Argue 5 5 7

Mixed 24 16 23

Other Purposes 8 6 6

Purpose



0 1 2 3 4 5

2007

2010

1. Ability to write about 

qualitative information?

2. Ability to write about 

quantitative data?

3. Ability to write about 
readings?

4. Your general attitudes 

toward writing?

5. Your overall writing 

abilities?

Self Reported Abilities and Attitudes



Kathleen

Like most papers, I wrote it the day before, but I 

got a good grade.  I got a 95 or something.  I was 

pleasantly surprised by that.



Karen: “I feel like I haven't really gotten feedback on my 
writing since freshman year. I don't know how I compare. The 
only thing that I know about my writing, the only reason that I, 
sort of, kind of know where I might be is from doing group 
projects and reading other people's stuff....”

Interviewer: “Do you feel like you’ve learned anything new 
about writing in the past year?”

Karen: “No.”

Interviewer: “Why do you suppose that is?”

Karen: “I think it's just because I don't ever get feedback on my 
writing. And most of the time when I turn in writing, it's at the 
end of the quarter and it's just done.”
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Which of the following best characterizes your beliefs

about writing? (2007)
Which of the following best characterizes your beliefs

about writing? (2010)

(5) I definitely 
believe writing can 
be taught.

(4) I believe that 
most writing can 
be taught, but not 
all.

(3) I believe that 
some writing can 
be taught.

(2) I believe that 
only a few things 
about writing can 

be taught…

Characterization of beliefs about writing

20102007



2007 – 2010 Mean Difference in Self Reported Abilities and Attitudes (Major)

-0.5 0 0.5 1 1.5

Social Science

Science

Humanities

Fine Arts

Daniels

General 

attitudes 

toward writing?

Overall writing 

ability?

Characterize 

your beliefs 
about writing?



Most Valuable Experiences + Favorite Writings

Site of Experience

Source: Stimulated recall in final interviews

Total Mentions:  133

44 students



Most Valuable Experiences + Favorite Writings

Reason Why Valuable or Favorite

Source: Stimulated recall in final interviews

Total Mentions:  157

44 students



Olga

[I]t was one of the best writing exercises that I’ve had, 

because you actually have real life experience, rather 

than a lot of things like case studies, and you feel like 

you’re talking to the wind and you don’t really make a 

difference.’



Linda

The assignment was to write like we had been 

commissioned by the Smithsonian to put together 

an exhibit that was divided into three eras that 

represented The West as a whole.  It was just 

really kind of fun to think about it in that way, and 

it was more creative than other stuff I’ve done. 



Lara

Professor C also provided an insane amount of 

feedback (laughter).  It was a progressive paper, 

so we studied one aspect of housing and then 

wrote a section on it, et cetera, et cetera, et 

cetera, so we had like a 15 page paper about our 

home, but every single section we turned into him 

and he gave us feedback, so we got to go back 

and edit it, every single time.



Steve

[My favorite] was my marketing plan for North Face.  It was really long, like 60 

pages long.  It was one of the most valuable pieces to me because I could use that 

towards employers, and they’ll be like, “Oh okay so you have marketing 

experience.”

 ------------------------

It sucked.  It was a miserable paper. We had to write 

about a scenario that didn’t exist.  And we had to create 

laws that didn’t exist. . . .  When international law itself 

is not clear, it’s even harder to write a paper about it, 

you know?



Josh, Music

The Beatles Sgt. Pepper’s Lonely Hearts Club 

Band.  It got so technical.  I didn’t even listen 

to the CD—I had never heard it before.  I 

never liked the Beatles, and never listened.  I 

just read a book; they did what’s called a 

Schenker analysis, which is this mathematical 

analysis. . . . [It] could have been good if it 

was “listen to Sgt. Pepper’s” and then asked 

my interpretation instead of “read this 50-60 

page incredibly technical manual. . . . and 

then incorporate that into your writing.”



Foster

“I had to write a research paper about President 

Bush and how his faith in God affected his 

foreign policy, especially dealing with the Middle 

East. The reason why I liked it so much was 

because it was a pretty big assignment of doing 

something where faith and politics cross . . . We 

had to come up with our own topic; do research 

entirely on our own… I feel like when I got done 

writing it, it was definitely my own piece, and it 

wasn’t like the teacher was going to be reading 

the exact same paper 20 times over."



#2

The main purpose of this 

paper is to offer a somewhat 

novel theory of deep 

democracy and economic 

justice. Part of the novelty 

consists in considering radical 

uncertainty and indeterminacy 

under postmodern conditions.

#1

I do not like them, 

Sam I am. I do not 

like green eggs 

and ham.

So, what’s the better piece of writing?



Better how?

Purpose?

Audience?

Knowledge?

Ambition?

Expertise?



Results: 

The CR1 transposon sequence within “Sequence A” was found using the BLAST 

program on the NCBI website. The exact expected size of the PCR amplification product, 

using the primers specified, is 204 base pairs. The forward primer was WALLE. Its 

sequence is GTGCAAAGGGAATTATAGCACC, which is the compliment of the first 

flanking region. Furthermore, the reverse primer was named EVE. The nucleotide 

sequence was ACCACCTTGCTGTACCTCTA, which is the compliment of the other 

DNA strand on a double stranded DNA (the strand now shown). Both primers are shown 

in Figure 1.   

AAGGTGCAAAGGGAATTATAGCACCCTTACACTACCTATGGGGGGATA

CAAAGAAGACAGCAGCAGACTCTTATCAATGTTGCACAATAAAAAGTCA

AGAGACATAGGCCCCAGGTTTCAGCAATTGAAACTCTAATTTGATATT
AGGAATTCCTTATTCCCCCCTAGCAGTGTTTACAAATAGAGATAGAGG

TACAGCAAGGTGGTGGAACCTTGGTCCCTTGTGATTTTTCCAGTCTCGG
CTGAACTNTTCCCAGTGAACCTGTATTTTATTTTGAGGTTTCTCCTGCT

CTGAGC 

Figure 1. Nucleotide “Sequence A” with the identified CR1 sequence and 

flanking forward and reverse primers. The CR1 sequence is indicated in bold and 

italicized text. The forward primer, WALLE is indicated in red and underlined. 

The reverse primer, EVE, is indicated in blue and underlined.  

 

Arpeetha

Small Section 

of a 

Microbiology 
Lab Report



Arpeetha:  Part of an Application 

Essay 3 - Describe an ethical dilemma that you have encountered. Explain alternatives you 
considered and how you determined the best action to take. (150 words or fewer)

. . . [T]he application asks for one’s race.  I feel that it is 

unnecessary to ask for this because I should be 

assessed according to my talent or academics, but I also 

want to reap the benefits of being a minority. There is 

always an option of “prefer not to answer,” but I would 

not like to do that either. This question is exasperating 

because I feel that I am an American first, and this 

American happens to be [redacted—DH]. It may be 

unethical to answer this question solely to gain financial 

or other benefits. I do not want to be selfish, but I do not 

want to be incorrect



Kara

[on internship at a law firm]

Judges, they don’t want three fully developed paragraphs; they 

want A, B, C, listed out, bullet points are great. . . . Get to the 

point.  Precise arguments. . . . They’d be like, “It’s redundant.”  

So you’d be like . . . . [laughs]  But that was the biggest 

difference for me: changing from pleasing a professor to 

pleasing a judge.

. . .

I had to learn how to do business writing; I had to learn how to 

do writing for the theater; I had to do writing for CRIM. . . . And 

so my little gem of knowledge would be: Don’t stick to one 

type.  Get as much as you can.  Take the good with the bad.  

And then incorporate that into your everyday writing.



Not at DU.

But we could chart 

more ambitious 

voyages.



DU is certainly 

besting Arum and 

Rokosa’s dim 

assessment of 

higher education, 

but we can do 

more.

We should be 

more intentional.





We should expand our sense 

of composing.











3940 words later,
thanks.


	Slide 1
	Slide 2
	Slide 3
	Slide 4
	Slide 5
	Slide 6
	Slide 7
	Slide 8
	Slide 9
	Slide 10
	Slide 11
	Slide 12
	Slide 13
	Slide 14: Engagement
	Slide 15
	Slide 16
	Slide 17:  2007 – 2010 Mean Difference in Self Reported Abilities and Attitudes (Major) 
	Slide 18
	Slide 19
	Slide 20: Engagement
	Slide 21: Engagement
	Slide 22: Engagement
	Slide 23: Engagement
	Slide 24
	Slide 25
	Slide 26
	Slide 27
	Slide 28
	Slide 29
	Slide 30: Familiarity
	Slide 31
	Slide 32
	Slide 33
	Slide 34
	Slide 35
	Slide 36
	Slide 37
	Slide 38
	Slide 39

